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ABSTRACT
Title:

Being a Truant -- A Phenomenolog ical Study

This dissertation was a phenomenolog ical study of eight
students in a comprehensive high school who exhibited
symptoms of truancy.

Student interviews, student journals,

and field notes were examined and the content analyzed.
Students who began to display a truancy pattern and who
displayed symptoms of truancy in a previous school year were
selected from a stratified random sample,

Students were

chosen to represent the ethnic and gender percentages of
their school,
During the first instances of truancy, behavior
modification steps which incorporated successful elements of
major exemplary truancy programs, were assigned to students.
Students not responding to such behavior modifications were
interviewed and asked to maintain journals in which they
introspective ly addressed issues that result in truancy.
The students' perceptions and experiences were the expert
data on which the study was based.

From this data, the

phenomenon of truancy as it was defined by the subjects was
analyzed through a narrowing process specific to
phenomenolog ical research.
After a review of the literature on the topic of
attendance and truancy, it was determined that very little
had been written to address the individual human element
contained in the phenomenon of truancy,

This dissertation

i
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researched truancy from the truant's point of view.

It was

an attempt to humanize the definition of what it means to be
a truant.
The findings of the study suggest that an absent/truant
pattern identifies potential dropouts.

In addition, an

absent/truant pattern suggests that students are
experiencing personal life problems, school related
problems, or peer pressures.

Each subject of this study

displayed truant symptoms directly related to personal life
problems, school related problems, or peer pressures.
times, students experienced combined influences.

At

This

research suggests that school officials should closely
monitor truancy patterns and identify individual problems if
dropout prevention is to become a reality.

ii
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1
CHAPTER ONE
STATEMENT OF THE ISSUE
Introducti on
The 1987 Gallup Poll indicated that one concern of the
American public was student attendance .

Historica lly,

student attendance in schools was a concern of 3 percent of
the people polled in 1986 and increased to 6 percent of
those polled in 1987.

This concern was echoed in other

significan t research on student attendance (King, 1978;
Levin, 1972; Steinberg, Blinde & Chan, 1984).
Keeping track of attendance became a highly
technolog ical process (Chase, 1985) with the increased use
Use of microcomp uters has led to some

of microcomp uters.

districtwi de informatio n systems that have produced accurate
printouts of a student's attendance pattern in moments
(Pupil Accounting , 1987).

As a result, students with poor

attendance pattern were identified immediatel y.
Importance of the Study
This phenomeno logical study was not intended to
produce any definitive suggestion to decrease truancy.

In

the case of each of the students in this study, the
student's perception of truancy was being presented.

The

definition and perception of truancy was to be seen through
the student's eyes.
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Truancy or problems with attendance were identified as
the major symptoms displayed by students prior to dropping
out of or leaving school (Barr & Knowles, 1986; Natriello,
1986).

Coastal Unified School District, the school district

used in this study ranked attendance as the number one
factor in leaving school.

In a 1982-83 survey, student

leavers were asked to rate 15 decision factors that were
important in their decision to leave school.

Of these

factors, attendance ranked number one and ranged from 69
percent to 70 percent of the responses.

The California

State Departmen t of Education has defined a dropout as:
Any student who has been enrolled in grade 10, 11, or
12 but who left school prior to graduation or the
completion of a formal education or legal equivalen t,
and who did not within 45 school days, enter another
public or private educationa l institutio n or school
program, as documented by a written request for a
transcript

from that institutio n.

Roundtable , 1986.

(Californi a

p. 1)

Coastal Unified School District experience d a dropout
rate of 10.8 percent in the 1986-87 school year, based upon
2,700 dropouts out of 24,847 enrolled in grades 10-12.
Southern California High School, the four year comprehen sive
high school used in this study, had a dropout rate of 9,5
percent based upon 157 dropouts out of an enrollmen t of
1,800 students in grades 10-12.

In 1985-86, 1986-87, and
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the first months of the 1987-88 school year, in each
documented case of exempted students, an attendance problem
in the form of truancy was listed as a criterion for being
exempted and leaving school.
Crain (1984) discovered that business was more
interested in the attitudes and habits of potential
employees than in their academic skills,
Economic Development wrote,

The Committee for

"If schools tolerate excessive

absenteeism, truancy, tardiness, or misbehavior, we cannot
expect students to meet minimum performance or behavior
either in school or as adults (Natriello, 1986, p, 309),
Steinberg, Blinde & Chan (1984) stated,
Dropping out of school is associated with an array of
individual and social costs ,

, , limited occupational

and economic prospects, disenfranchise ment from society
and its institutions, and substantial loss of personal
income over his or her lifetime,

Premature school

leaving is associated with increased expenditures for
government assistance to individuals and families,
higher rates of crime, and maintenance of costly
programs for purposes such as employment and training.
Schools are funded by the state of California based
upon reports of nonapportione d absences or average daily
attendance (ADA),

Nonapportione d absences are those

absences that are uncleared (unexcused) or truant,
Apportioned and nonapportione d absences are calculated every
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four week accounting period and forwarded to the State
Departmen t of Education.

Funds for school operation at a

certain dollar amount per child based upon the reported
apportione d (cleared) absence rate are sent to the school
districts.
For example, the Coastal Unified School District
Attendance Report for 1985-86 (see Appendices A and B for
High schools in

comparison s) reported a loss of $5,325,269 .
Area A reported $3,330,113 of that loss.

Southern

California High School's year end rate was responsibl e for
$151,538 of Area A's loss (Pupil Accounting , 1987 pp. 10).
Reports, research, and programs have calculated money
loss, but these reports have not calculated the loss of
human resources, loss of students (dropouts) , and the loss
of human potential in the work force,
does truancy begin?

How

What is truancy?

Who defines truancy?

From whom does

one obtain accurate data to explain truancy?

How does one

conduct meaningfu l research to define truancy?
Purpose and Objectives
The

purpose

of

this

dissertati on

was

to

phenomeno logically collect the experience of eight students
in an attempt to understand the phenomenon of truancy--t o
understand

the

phenomenon

as

it

interprete d by the truant student.

was

experience d

and

Since dropouts first

displayed a pattern of truancy, such experience s may be used
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by school districts and educationa l organizati ons to address
the problem of dropouts,

With this purpose in mind the

perception s of students were used to phenomeno logically
define truancy,

In conducting such a study, it was hoped

that informatio n could be gathered through semistruct ured
interviews .

The subjects were asked what it felt like to be

a truant and were asked to react introspect ively to such
underlying questions as, A,
about being a truant?;
others see me?

Who am I?;

B, How do I feel

C, How do I see myself?;

D, How do

Informatio n from a variety of interviews as

well as from oral and written assignmen ts was gathered to
answer the following research questions.
1,

In the perception s of these students, what occurred

in their personal life to produce truancy?
2,

In the perception s of these students, what school

related elements occurred during this school year to produce
truancy?
3,

In the perception s of these students, what peer

pressures occurred during this school year to produce
truancy?
From this data, the researcher would answer the
following question:
What can the perception s of the students in this
phenomeno logical study add to the understand ing of
absenteeis m/truancy that has not been addressed in the

f
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predominantly quantitative research conducted prior to this
study?
This study produced some student perceptions of
truancy.

In using a phenomenolog ical study of these six

students, a definition of truancy was developed and some
The student

experiences and personal motives were revealed.

sample was kept small as prescribed by phenomenolog ical
research methods.

It was not the intention of the

researcher to test any hypothesis for broader generalizatio n
in the field of truancy.
causes of truancy,

It was not the intention to list

It was not the intention to list

conclusions to be applied to

truancy studies.

The study

accepted as valid data the feelings, perceptions,
experiences, and motives of students who displayed a truant
pattern.
Information from this study may help to provide
educators with ideas for interventions in working with
potential dropouts.

Districts and community support groups

are beginning to collect baseline data in dealing with
dropouts,

At present many different methods are being tried

as no one method has yet proven to be successful.

Insights

from this study may help in counseling truants, students
with absentee problems, or potential dropouts. As stated
earlier, no study has investigated the perceptions
truant.

of the

The findings of this study may prove to be a basis

for further qualitative study of truants so that the problem
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can be analyzed from a different perspective-- a perspective
that may produce individual reflection rather than external
intervention.
Definition of Terms
The following definitions were used in this study.
Coastal Unified School District and Southern California High
School policies and procedures were used as sources for
these definitions.

Absenteeism:

A chronic pattern of unexcused absences

that has developed over the school year.
Apportioned Absences:

Student absences that are

excused by the parent or guardian due to student's illness
or personal emergency.
Attendance Record:

Dates of absences and attendance as

seen on a computer screen or hard copy that represents a
student's attendance,
Computerized Attendance:

The use of an Epson computer,

hard disc, and networking system in conjunction with an
attendance software package that tracks, records, and
reports student attendance.

f
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Dropout:

A student who leaves school and whose school

records are not requested by another educational institution
within 45 days.
Student:

A person, age 13-18, who is attending a

comprehensive high school with grades 9-12.
Truancy:

Absences that occur during the individual

periods or days without the consent or knowledge of the
school and/or parent/guardi an.

r
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CHAPTER TWO
REVIEW OF THE LITERATURE
Introduc tion
Topics of attendan ce, truancy, and the problem of
dropouts have been presente d in this review of literatu re.
Literatu re dealing with the topic of methodol ogy and
phenomen ology has been presente d in the chapter on
methodol ogy,
Literatu re on the topic of attendan ce or truancy was
limited.

As an example, only seventee n citation s were found

from two ERIC searches .

These citation s did not fit into

any specific category , theme, or historic al perspect ive.
Some literatu re that containe d referenc es to attendan ce
emphasiz ed the sound educatio nal necessit y for good
attendan ce.
Other research dealt with attendan ce after it had
develope d into a dropout problem.

Although this research

containe d corrobor ating attendan ce informat ion, it did not
provide substant ive answers to address attendan ce problems ,
Most attendan ce research occurred in the form of unpublis hed
data, computa tions, and reports of school district s.
Discussi on of this data was included in this review of
literatu re as specific , supporti ve informat ion to the
literatu re cited,
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In the review of literatu re, two areas of research were
discusse d.

First, a review of the major reform reports was

presente d.

This discussi on also cited what Californ ia
Secondly ,

Senate Bills 81 and 813 said about attendan ce.

literatu re publishe d as it pertaine d to attendan ce and
truancy was presente d.

Research ers such as Duckwort h and

deJung (1986) investig ated reasons for truancy.

Crain and

Minkler (1980) addresse d the sociolog ical implicat ions of a
truant pattern.

This area of research also containe d

referenc es as reported by school district s.

Informat ion in

school district statisti cal reports may not be consider ed
literatu re, but these district reports provided current data
essentia l to understa nding the most recent issues of
attendan ce and truancy.
In summary, literatu re about attendan ce and truancy was
limited.

Research was a result of piecing together authors,

district s, or research ers who addresse d an issue, a problem,
or a dynamic of the attendan ce topic,

Gaps and

inconsis tencies occurred in the attendan ce/truan cy
literatu re.
Truancy in The Major Reform Reports
The major reform reports were included to acknowle dge
the nation wide emphasis on good attendan ce.

They were

included as a basis to the attendan ce study.

In a review of
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sixteen major reform reports, only six made reference to
attendance .
The Education Commission for the States (1983)
encouraged schools to launch programs to reduce student
absenteeis m.

The report alluded to a basic employmen t skill

of punctualit y and attendance and encouraged local and state
school systems to establish firm, explicit, and demanding
requiremen ts concerning discipline , attendance , and other
essentials of effective schooling,

This concept of

demanding requiremen ts was supported by specific attendance
literature (Crain, 1984; King, 1978; Levin, 1972;
Steinberg) .

The Forum of Educationa l Organizati on Leaders

(1982) stated that a high level of attendance determined by
the local community should be required for promotion or
graduation .
The California Roundtable , an organizati on of senior
business executives , sponsored a six-month study to examine
how well California students were being prepared for college
and work, how secondary education could be improved, and
what role business should play in that effort.

The report

(1982) suggested that businesses encourage the revision of
state law to increase penalties for truancy, strengthen
school attendance services, and mandate school-by- school
reporting of attendance and dropout rates.

The report

recommende d that each state and community establish a
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broadly based community program to help solve the dropout
problem.
Senate Bill 81 (1983) stated, "Districts must notify
parents of a truant, explaining the parents' legal rights
and programs available • • • • Districts may adopt policies
that permit teachers to fail students for excessive
unexcused absences."

Carruthers (1980) and McClure (1977)

encouraged withholding or reducing the grades of students as
the same type of deterrent. The Senate Bill did not support
such withholding or reduction of grades.

Senate Bill 813's

provisions encouraged Santa Maria Union High School district
to implement reform efforts.

These efforts, especially in

the area of discipline policy, were used to formulate their
"major discipline policy" (Santa Maria, 1983) in which
attendance monitoring and truancy sweeps were included.
These reports and Senate Bills 81 and 813 were not the
vanguard in stating any new understanding s about attendance.
The reports contained information that added perspective and
substantive support to the importance of researching
attendance.
Attendance and Truancy Literature
Historically, emphasis on attendance improvement
centered around a financial crisis.

During the late 1970s

and early 1980s, federal, state, and local reactions of
taxpayers and voters expressed a mandate to cut taxes,

-------- --- ...... ·--·-··· -·

In

-
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part, this mandate was due to the political realignment
patterned by the conservative climate of the Reagan
administratio n.

In addition to other positioning moves, the

passage of the Education Consolidation and Improvement Act
of 1981 reduced categorical aid to the states, which placed
funding of schools in the hands of the state budgets (Gallup
& Clark,

1987).

Proposition 13 and other related policies

reduced funds to schools.

California legislators and

educators began to look for creative ways to fund education.
One source of funding for local districts "to increase
financial support for the education of our students" was to
"reduce student nonapportione d absences by 25 percent during
the 1980-81 school year as compared to the nonapportione d
absences for 1979-80" (Attendance Study, p. 1).

Other

states and districts began to address attendance for the
same purpose (deJung & Duckworth, 1986; Duckworth & deJung,
1986; Hakanen, 1980; New York Study, 1985; Santa Maria,
1983; Sweetwater, 1982).

As an illustration, the officials

in Sweetwater Union High School District computed the
individual loss of revenue to the district and stated that
their lost revenue could fund a 2.8 percent pay raise for
employees, or fund the entire athletic and extracurricul ar
programs of the district.
Many researchers stated that attendance is vital to
education and has social, and economic implications both for
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the individual and for society (King, 1978; Levin, 1972;
Steinberg, Blinde 1 & Chan, 1984).

Kandel (1984) stated

that educationa l leaders should examine to what extent
school absenteeis m and dropout rates affect performanc e in
other roles in the later life cycle.

Crain (1984)

discovered in research that "business is more interested in
the attitudes and habits of potential employees than in
their academic skills" (p. 309).

This supported Kandel 1 s

(1984) research on roles in the later life cycle.
Researcher s were constraine d because quantitati ve
analysis showed no significan t decrease in attendance when a
standard truancy deterrent program was applied to model
programs.
1980).

(Minkler, 1980; New York Study, 1986, Rodgers,

Most quantitati ve researcher s used analysis of

variance, trend analysis, predictor variables and "student
attitude, survey, questionn aires, and data reflected
statistica lly" (Frankel, 1968 1 p. 11) to illustrate success
in decreasing attendance problems (Frankel, 1968; White &
Peddie, 1978).
Studies that used qualitativ e methods were case
studies, interviews , and longitudin al studies.
with follow up analysis of truant students.
study of deJung

&

These dealt

The qualitativ e

Duckworth (1986) listed some reasons

students gave for not attending school.

Barr and Knowles

(1986), the only other qualitativ e study found in the
literature research, addressed the issue of attendance only

f
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in a reflective look from the point of view of the dropout.
Conclusion s from the deJung and Duckworth study did not
support findings of the Barr and Knowles study.

DeJung and

Duckworth attributed student absences to reasons such as
class size, subject difficulty , teacher and grading.

They

stressed absence control, whereas Barr and Knowles
attributed student absences to social, personal and school
related influences ,
The Teacher's College Record

for the Spring of 1986

was entirely devoted to school dropouts.

National, state,

and local researcher s investigat ed the dropout problem (Barr
and Knowles, 1986; Friedman, Ibanez, & Schulman, 1984;
Heffez, 1980; New York Study, 1985; Pupil Accounting , 1987;
Strother, 1987),
Unpublishe d school district attendance reports,
displayed in the form of statistica l computatio ns, were
summaries of attendance figures and the calculatio n of
dollar loss due to nonapporti oned absences.

These reports

were used for the creation of district databases as well as
for comparison figures in attendance studies.
Pertinent attendance informatio n was found in an
article by Wehlage & Rutter (Natriello , 1986).

Wehlage and

Rutter cited the High School and Beyond Longitudin al Study
in which a multivaria te discrimina nt analysis was run,

Each

independen t variable used for the analysis was tested to
determine its statistica l significan ce.

The dropout was
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characterized as one who had low expectations, low
achievement/ ability, low socioeconomic status, and low
grades,

Once the academic function was partialled out, new

variables emerged as important predictors,

Truancy was not

only the highest predictor of these new variables, but
truancy was the one variable that separated dropouts from
stay-ins across all three racial groups,
Research in the area of programs to improve attendance
followed a similiar pattern,

Programs suggested that school

officials should intensively monitor students to observe
truancy patterns (Hankanken, 1980; Minkler, 1980; New York,
1985; Slaby, 1983; White & Peddie, 1978), should contact
parents in a timely manner (Hanaken, 1980; Slaby, 1983;
State Task Force, 1979), notify and involve school personnel
and public service agencies (Hanaken, 1980; Minkler, 1980;
Santa Maria, 1983; Cohen, 1977), and use increased
strictness with more ambitious interventions for chronic
truancy (Duckworth & deJung, 1986; Englander, 1986; Miller,
1986; Santa Maria, 1983; State Task Force, 1979),
In addition to these suggestions, the Attendance Study
Committee (1982) referred to an NASSP study which in turn
described successful attendance policies or programs as
strong, broadly based in participation , clearly stated,
publicized, consistently enforced, and having immediate
contact with the home,

Hoback (1981) argued that a

successful program contains these attendance policies but

f
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added that "the student must be given a feeling of being
needed and wanted" (Hoback, 1981, p. 20).

This fact was

supported by research both published and unpublishe d
(Attendanc e Study, 1980; Attendance Study, 1981; Englander,
1986; Miller, 1986; NASSP, 1979).
Some interestin g conclusion s that have been gathered
from these studies were that boys were truant more often
than girls (Duckworth & de Jung, 1986); potential truants
were identified from primary school records (White & Peddie,
1978); truancy patterns occurred during certain times of the
week and times of the year (Billingto n, 1978); and a
therapeuti c versus nontherap eutic discipline program for
truancy generated a less positive attitude from students but
improved attendance and provided insight into attendance
problems (Miller, 1986).
Most research literature dealt with a quantitati ve
analysis of the problem of truancy.

Very little research

had been attempted through a qualitativ e approach.

This

study was designed to research truancy in a qualitativ e
manner presented from the subject's perspectiv e on truancy,
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY
The phenomeno logical approach was chosen for two
reasons.

First, the experts with the informatio n were the

students.

As both Borg and Gall (1983) and Denzin (1978)

stated, phenomeno logy requires the researcher to develop the
perspectiv e of the group studied to adopt the insider's
viewpoint.

It was the researche r's belief that students who

were truant had the perspectiv e and knowledge needed to
define the symptoms of truancy.

Computer printouts and

counselors identified truants, but only the truants can
provide informatio n from the truant's viewpoint on why
truancy occurred.
Secondly, although structured interviews , surveys, and
data have been collected on the topic of truancy,
absenteeis m, and dropping out, very few studies have been
conducted using a phenomeno logical approach.

The review of

the literature illustrate d the lack of phenomeno logical
studies in the area of education and specifical ly in the
area of attendance and truancy.
There were two research methods available to the
researcher , the quantitati ve approach or the qualitativ e
approach.

Some researcher s and authors used language that

illustrate d preference for one method or another (Hammersle y
& Atkinson,

1983).

Some scholars emphasized the need to
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perform both types of research as a means of triangulat ion
(Jick, 1979).

Mouly (1963) differenti ated research into

historical , survey, and experimen tal.

He stated that not

just one method should be used in education research.

He

was supported by Huck (1974) who described a fishnet model
proposed for future research.

Guba (1981) argued that one

is in gross error to equate the scientific paradigm with
quantitati ve methods and the naturalist ic paradigm with
qualitativ e methods.
Some researcher s and authors found that each method had
its own audience, its own arena, and its own preferred
technique (Smith, 1970).

These researcher s claimed that

qualitativ e methods of case study, historical study,
ethnograph y, phenomeno logy, and participan t observatio n were
the preferred methods of the social sciences (Berger and
Luckman, 1966; Jacob, 1987; Lawrence, 1967).

As Kirk and

Miller (1986) stated,
Qualitativ e research is a particular tradition in
social science that fundament ally depends on watching
people in their own territory and interactin g with them
in their own langauage, on their own t~rms , • • The
term "qualitati ve" identifies the absence or presence
of something: in contrast to "quantitat ive" which
involvea measuring the degree to which something is
present.

, • On the other hand, quality connotes the

nature, as opposed to the "quantity" or amount of a
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thing.

According to this equally limited

considera tion, qualitativ e research would denote any
research distinguis hed by the absence of counting • • •
qualitiati ve research does imply commitmen t to field
activities • • • not to innumeracy .

Qualitativ e

research is empirical, socially located phenomenon ,
defined by its own history, not simply a residual
grab-bag comprising all things that are "not
quantitati ve."

Its diverse expression s include

analytical induction, content analysis, semiotics,
hermeneut ics, elite interviewi ng,

•

certain

archival, computer, and statistica l manipulati ons.
A Phenomeno logical Definition
The literature defined qualitativ e research as an array
of interpreti ve techniques to come to terms with the
meaning, not the frequency, of naturally occurring
phenomenon (Van Maanen, 1979), through direct research
(Mintzberg (1979) and a wide range of techniques (Jacob,
1987; Sanday, 1979),

According to Tesch (1984),

Specifica lly, phenomeno logical research accumulate s
knowledge on the range of the individua l, the specific,
the unique.

Its purpose is to probe into the richness

of the human experience and to illuminate the
complexity of the individual perception and action
against the background of our knowledge of the general
laws or regulariti es in human nature.

( p. 26)
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Tesch stated that the focus of phenomeno logical
research was on the individual experience .

Phenomeno logical

research procedures followed two principles of
phenomeno logical philosophy .

The first principle was to

explore the things in themselves .

The second principle was

to treat the person who had the experience as the expert in
that experience .
According to Taylor and Bogdan (1984):
The phenomeno logist is committed to understand ing
social phenomenon from the actor's own perspectiv e.

He

or she examines how the world is experience d • .
The phenomeno logist seeks understand ing through
qualitativ e methods such as participan t observatio n,
in-depth interviewi ng, and others that yield
descriptiv e data.

In contrast to a natural science

approach, the phenomeno logist strives for what Max
Weber (1968) called verstehen,

understand ing on a

personal level the motives and beliefs behind people's
actions (p. 2).

Phenomeno logical Methods
The Interview
The interview is the major data collection method used in
phenomeno logy. The literature research showed support for
the semistruct ured (Borg and Gall, 1963; Jick, 1979),
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emergent (Denzin, 1978; Jacob, 1987) flexible (Denzin,
1987), evolving (Erickson, 1986), unique from subject to
subject (Guba, 1979) design for the interview.

Borg and

Gall (1963) stated that the advantage of this method was its
relatively objective nature yet thorough understand ing of
responden t's opinions and reasons behind them.
Miller (1979) put it more directly:

Kirk and

"Excessive

standardiz ation," referring to the attempt to validate
through standardiz ation, "deliberat ely abandons the attempt
to discover things more accessible to some observers than to
others" (p. 53). "The semistruct ured interview, " according
to Borg and Gall (1963) "is generally most appropriat e for
interview studies in education" (p. 442).
In recording the interview, the most common format was
running notes (Miles, 1979) or field notes (Erickson, 1986;
Kirk and Miller, 1986).
Bogdan (1984),

Kirk and Miller (1986), Taylor and

and Whyte (1978) commented at length on

observatio nal and interview technique.

Each author gave

specifics and designs for a suggested fieldnote format.
Spradley (1979) recommende d four separate "kinds of field
notes":

the condensed (verbatim) account; ~n expanded

account recorded as soon as possible after each field
session; a "field work journal" that contained experience s,
ideas, fears, mistakes, confusions , breakthrou ghs, and
problems that arose during field work; and a provisiona l
running record of analysis and interpreta tion (p.13).
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Portion s of Spradl ey's techniq ues were supppo rted by Miles
(1979).
Erickso n (1978) concurr ed with Spradle y (1979) but
warned of the extensi ve amount of time involve d in writing
up and transcr ibing these notes. Erickso n also suppor ted
the use of audio and/or video taping in helping to
transcr ibe notes.
The use of recordi ng devices helped the researc her
attend to more detail in data collect ion during any one
observ ation.

"Audio or audiov isual records of frequen t and

rare events . . . provide the researc her with the
opportu nity to revisit events vicario usly through playbac k
at later times" (Ericks on, 1978).

This techniq ue accordi ng

to Erickso n was a way to reduce bias of prematu re
typific ation and bias toward recurre nt events,
Delinea tion of Meaning
Many authors in the field (Borg and Gall, 1963;
Colaizz e, 1978; Giorgi, 1975; Hycner, 1982; Jacob, 1987;
Keen, 1975; Miles, 1979; Rodger s, 1980) suppor ted the
delinea tion of unit of meaning s (theme s).

The researc her

was looking for key linkage s--patt erns of genera lizatio n
within the case at hand, rather than for a genera lizatio n
from one case to another (Ericks on, 1986).

Some authors

referre d to this as reducti on or analyt ical inducti on
(Denzin , 1978; Erickso n, 1986; Mintzb urg, 1979),
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categori zed, organize d, and summariz ed data (Rodgers , 1980),
semifina l drafts of interpre tations (Miles, 1979), and
observat ions divided into units, predeter mined coding
categori es (Jacob, 1987).
The phenome nologica l result of these delineat ion of
units was to understa nd, not to agree (Mccutch eon, 1981)
to interpre t events in the light of the meanings
particip ants make of those events (Mccutch eon, 1981).

This

interpre tation included the forming of patterns involved in
the creation of meaning.

Turner (1974) espoused that the

essence of phenome nologica l method was about making explicit
what is implicit .

Denzin (1978) and Mintzbur g (1979)

referred to analytic al inductio n as necessar y in
phenome nologica l research .

Analytic al inductio n was more

interest ing and challeng ing than deductio n.

Analytic al

inductio n, accordin g to Mintzber g allowed for detectiv e work
such as tracking down patterns and consiste ncies.

It also

allowed for the creative leap, generali zing beyond one's
data.

"Usefuln ess," added Mintzber g, "stems from detectiv e

work well done, followed by creative leaps in relevant
directio ns" ( p. 583) .
Phenome nological Validity
Supporte rs of quantita tive/pos itivist research have
raised objectio n to phenome nologica l validity and
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reliabilit y.

Marshall's article (1985) was written as a

response to Huberman and Miles' attempt to control
qualitativ e data.
Qualitativ e researcher s, in attempts to measure up to
the terms and criteria for trustworth iness developed by
quantitati ve research, accept the submissive role • • •
[The Huberman and Miles nine step procedure for data
collection ] makes the research researche r-proof•

• •

eliminates the human biases, controls the difference s
in interpreta tion, and ensures that there is a
demonstra ted chain of agreed upon evidence for the
conclusion s in qualitativ e studies.

They set up.

checks on interpreta tion • • • and data are kept
organized and controllab le by identifyin g and fitting
them into categories . (Marshall, 1985, p. 6)
Marshall challenged researcher s to "recall the rationale and
value of qualitativ e studies to examine whether the quest
for trustworth iness sacrifices something valuable" (p. 6).
Marshall listed eight situations under which researcher s
would choose qualitativ e methodolog y.

Wolcott (1975) listed

eight criteria for good qualitativ e research.

These

criteria answered the positivis t's demand for validity,
replicatio n and generaliza tion.

Standards for reliabilit y

were inappropr iate for qualitativ e research.
Trustworth iness, incorporat ing validity, can be
accomplish ed by what Glaser and Strauss (1967) called

------ ----- .

.

----·

.
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exploratio n-for-mea ning.

This technique allowed for and

encouraged the uniqueness of individual s, discovery modes,
focus on language, focus on values, exploratio n of the macro
level, varying subjective interpreta tion of things, creative
intuitive insights of human researcher s, multiplic ity of
meanings of events, and the relational character istics of
knowledge.

Sennett and Cobb (1975) stated,

I am aware that both the methods • . • and the style of
presentati on are vulnerable to criticism from
colleagues in the social sciences.

The small sample,

not randomly chosen makes generaliz ability suspect.
The anecdotal presentati on raises the question of
representa tiveness in the use of the data.

The only

answer to these criticisms lies in the quality of the
work itself--in its ability to persuade by appealing to
a level of "knowing" that exists in all of us is not
very often tapped • • • to generate an "aha experience "
(p.

2).

Van Maanan used the following vignette to illustrate
this point:
Qualitativ e Researche r: "Many people these days are
bored with their work and are . • •
Quantitati ve Researche r:

"What people, how many, when

do they feel this way, where do they work, what do they
do, are they bored, how long have they felt this way,
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what are their needs, when do they feel excited, where
did they come from, what parts of their work bother
them most, which ••• "
Qualitative Researcher:

"Never mind," (p. 150),

The Site Selection for Data Collection
Southern California High School, a four year
comprehensive high school located in the western most
portion of a Southwestern city, was used as the school site
for this study,

The students were selected from lower,
The residential areas of

middle and upper class families,

these students consisted of two lower middle class areas of
military housing, a low to middle income beach community, a
middle to high class residential area, and the southeast
portion of the city that consisted primarily of hispanic and
black families.
Southern California High School enrolled 2,096 students
including 592 integration students during the 1987-88 school
year.

These 592 integration students were bussed from the

southeast portion of the city to help balance the ethnic
make-up of the school population.
consisted of 63 percent White,

The school's population

24 percent Hispanic, 9

percent Black, and a small percentage each of Asian, Pacific
Islander, Filipino, and Indochinese students,
The California Test of Basic Skills and California
Assessment Progam Test Scores showed Southern California
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High School at or above grade level in most comparison bands
within the city and the nation.

The 1986-1987 school year

profile issued September 8, 1987, by the Planning, Research,
and Evaluation Division of Coastal Unified School Districts
showed a decrease in nonapportione d absences, a decrease in
the number and rate of suspensions, and a decrease in the
mobility rate.
The Selection of Subject Sample
The participants in this study were chosen at random
based only on an ethnic representatio n of truants as they
became identified by the attendance staff.

It was not the

intention of the study to limit the definition of truancy to
a specific racial or gender group.

It was the intention of

the study to elicit the perceptions of eight students in
grades 9 through 11 who were chosen to represent a 60
percent white and 40 percent hispanic, black and oriental
school population ratio.

However, only six students

eventually participated.

Two of the eight students dropped

out of school.

Although they were replaced by two other

students, these two additional students also dropped out of
school before the study was completed.

The sample consisted

of three male students and three female students of which
three were white, two hispanic and one black.

Two students

were 9th graders, three were 10th graders and one was an
11th grader.

Based on records for the past three years,
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gend er, and
this samp le not only refle cted the ethn icity ,
ethn icity ,
numb er of the stude nt body but repre sente d the
cy.
gend er, and numb er of stude nt incid ence s of truan

(See

Table s 1, 2 and 3.)
In addi tion, this samp le was chose n so as to
ant
inve stiga te spec ifics of their spora dic yet relev
atten danc e and truan cy patte rn.

The truan cy patte rn of

truan cy
each stude nt show ed a slow ly build ing, perio d
e probl ems.
patte rn that led to full day truan cy or atten danc
his/h er
Each stude nt selec ted show ed no impro veme nt in
ts-atten danc e or truan cy patte rn--a s do othe r truan
follo wing a truan cy dete rrent progr am.

Altho ugh this samp le

d or
had been stra tifie d with in the alrea dy iden tifie
ects were
narro wed stude nt popu latio n, these chose n subj
cumu lativ e
stude nts who were comm unica tive, had comp lete
by their
recor ds for trian gula tion, and were recom mend ed
the exit
guida nce aides for study . Desp ite the fact that
high , these
rate for stude nts with atten danc e probl ems is
in scho ol.
stude nts, as of the time of the study , rema ined
resea rch.
This curre nt enrol lmen t allow ed a cont inuit y of
Sid B.
occu rred
In the case of Sid B., rando m perio d absen ces
throu ghou t the first mont hs of the scho ol year.

The first

these
two beha vior mod ifica tions or disci pline s for
g his
truan cies did not dissu ade Sid B, from conti nuin
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TABLE I

29A

GENDER OF STUDENT SAMPLE

GRADE
GENDER

9

MALE

1 ( 1)

2

1 ( 1)

FEMALE

1

1

1

Note:

( )

=

10

11

Student selected yet dropped
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TABLE 2

29B

ETHNICITY OF STUDENT SAMPLE

GENDER
MALE

FEMALE

ETHNICITY
HISPANIC

1

1

WHITE

1 ( 1)

2

BLACK

1 (1)

Note:

( )

=

Student selected yet dropped.
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TABLE 3

RESIDENCE OF STUDENT SAMPLE

RESIDENCE
RESIDENT

3

(1)

INTEGRATION

3

(1)

Note:

r

( )

=

Student selected yet dropped.
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truan cy patt ern,

Sid B,'s cont inue d truan cy patt ern

pend ing new
resu lted in scho ol susp ensio n of five days
scho ol plac emen t.
in the
Sid B, is a blac k, male inte grat ion stud ent
when inter view ed
tent h grad e. He was quie t and resp ectf ul
hers .
but had disp laye d smol derin g defi ance to teac

Sid had

in a prod uctiv e,
the abil ity to lead fello w stud ents but not
cy, Sid was
posi tive mann er. On two occa sion s of truan
n a diff eren t
retu rned to scho ol by the poli ce and had take
.
fello w stud ent off camp us with him each time
conc erne d
Mrs. B,, Sid' s moth er, has been help fully
each time a pare nt cont act was made .

As the scho ol year

was made with
prog resse d and truan cy cont inue d, cont act
pare nt.

een what
Mrs. B. was appr ised of disc repa ncie s betw

and scho ol
Sid had shar ed with her conc ernin g grad es
. For exam ple,
acti viti es and the real ity of Sid' s beha vior
been with held
Sid told his moth er that his grad e card had
larg e enou gh
beca use of an outs tand ing debt (a debt just
.
that the fami ly foun d it diff icul t to pay)

In actu ality ,

In yet
it.
Sid rece ived his grad e card but dest roye d
he was stay ing
anot her situ atio n, Sid told his moth er that
In a pare nt
team ,
afte r scho ol to prac tice for the foot ball
dule of the late
cont act, Mrs. B. aske d abou t the time sche
bus that brou ght Sid home .

Afte r a disc ussi on with the

ared on the field
coac h, it was dete rmin ed that Sid had appe
only once and had neve r retu rned .
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Sid's grade point average was 1,3,

His highest grade

was in physical education and his lowest in English,

He was

· k" an d wi· 11 be attending summer school to
considered ,'at ris
His
make up his failing (F) grades in English and history.
California Test of Basic Skills scores range from 5-7 which
implied he had educationa l potential,
Sid was selected as a subject for the study because he
was the first student of the 1987-88 school year to be
referred to the vice-princ ipal by the attendance /guidance
The attendance /guidance aide interviewe d Sid twice
before referring him for discipline , She felt that since
aide,

Sid was new to the school and respectful yet unaffected by
base line discipline , he might benefit from contact with a
school authority.

She sensed that Sid had the potential to

reverse his truant behavior.
Gabi P,
In the case of Gabi P., period absences in a particular
or symbolic pattern occurred throughout the first months of
the school year.

The first two behavior modificati ons or

discipline s for these truancies did not dissuade Gabi P.
from continuing her truancy pattern.

Gabi P.'s truancy

pattern has not continued for the last two months,
Gabi P. is a large framed hispanic female integratio n
student in the eleventh grade.

She was difficult to

interview because her behavior was introverte d and she was
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hesitant to speak or elaborate.

As an eleventh grade

student, Gabi transferred from another city school.
not want to leave her previous school.

She did

Her older brother

attended Southwestern High School but had been transferred
due to truancy.
Mr. and Mrs. P. are concerned parents but are difficult
to contact by telephone.

Gabi's parents are supportive of

school and school procedures concerning attendance.

They

are confused about the change in Gabi's relationship to
school.

As low income, employed parents they desire a

better life for their children.

Gabi's parents originally

lived in a city south of the United States border, and are
eager to use their new home and opportunities for a better
life.

Mrs. P. has not yet grasped the English language.

Mr. P. speaks English fluently and is older than his wife,
Gabi's grade point average was 2.0.

Her grades in all

classes are accompanied by teacher comments that more effort
is needed.

The California Test of Basic Skills scores were

average and range from 4-6.

Gabi was selected as a subject

because she was the first female student of the 1987-88
school year to be referred to the vice-principa l by the
attendance/gu idance aide.

The attendance/gu idance aide

noted Gabi's dramatic, persistent truancy •

..
i
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James T.
In the case of James T., random period absences
occurred during the second quarter of the school year.
James was identified more quickly than the other students
because the behavior modificati ons served to intensify his
At present, James T.'s pattern of truancy has

defiance.

diminished due to his desire to continue his enrollmen t at
the high school.
James T. is a white, male resident student in the ninth
grade.

He was angry and disrespec tful when interviewe d.

James, a loner, has some acquaintan ces.

James, like Sid B.,

has the ability to influence other students' behavior by his
example.

James appeared to enjoy seeing other students

respond in a different manner.

While sitting in the waiting

room prior to one of his interviews , James counseled
students on how to handle school authoritie s when
questioned .
Mrs. T,, James' mother, was normally not reachable by
telephone.

The person contacted in relation to James, was

his grandmoth er.

Mrs. T, although employed would not supply

the school with her work phone number.
phone number listed.

There was no home

James visited the counseling and vice

principal 's offices frequently ,

His discipline file was

filled with discipline referrals from teachers, ground
supervisor s, and custodians .

f
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James' grade point average was 1.0.

His scholastic

grades reflected his defiance in that his projects and
homework assignmen ts were incomplete , late, or not returned
to the teacher.

The California Test of Basic Skills scores

are average and range from 3-6.

James was selected as a

subject because of his defiant behavior and negative
attitude toward his attendance pattern and the subsequen t
discipline .
Molly F.
In the case of Molly F., random period absences
occurred during the second quarter of the school year.

The

first two behavior modificati ons deterred truancy for a
period of time, but truancy reoccurred in later months.
Molly continued her truancy to the point that she has been
suspended from school for two days.

This step precedes a

five day suspension and placement of the student at a new
school.
Molly F., a female, resident student in the ninth
grade, was fiery and exuberant when interviewe d, yet
respectfu l. Molly is a pretty, petite, young lady who is
socially interactiv e and mature for her age.

She dressed

expensive ly and fashionabl y in hairstyle and make up.

Her

friends are mirror images of Molly.
Mrs. D., Molly's mother, is a single parent with two
children.

Molly is the oldest child.

Mrs. D. was

f
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supporti ve of Molly to Molly's detrimen t.

All absences ,

regardle ss of whether she knew or approved of them were
cleared by Mrs. D. through the attendan ce office.

The first

formal contact with the parent was argumen tative.

Molly had

cut a class in the middle of the day.

During the

conversa tion with the parent, Mrs. D. expresse d frustrat ion
about excusing Molly's repeated absences .

She was convince d

to allow the school to discipli ne and process the truancy
through the normal procedur e.
Molly's grade point average was 0.75.

Her grade report

containe d comments from her teachers that attendan ce and
effort could improve her grades.

The Californ ia Test of

Basic Skills scores were average.

They range from 4-5.

Molly was selected as a subject because of the question able
nature of the absences cleared by her mother.

The

attendan ce/guida nce aide had become frustrat ed with the
pattern of obvious truancie s that were unquesti onably
cleared by the mother,
Karen T.
In the case of Karen T., random full day absences
occurred during the second quarter of the school year.

The

first two behavior modifica tions deterred truancy for a
period of time, but truancy reoccurr ed in later months.
Karen T. is a social person and she recogniz ed the school
communi ty as a social organiza tion.

Her truancy subsided

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

36

when she realized that her enrollment at the high school
might be terminated .
Karen T. is a white, female student in the tenth grade.
Karen had a close friend who had graduated from high school
and Karen was influenced to cut school and socialize.
Karen's friendship with this girl has terminated and other
friendship s with currently- enrolled, female friends are
becoming more influentia l.

Karen is tall and physically

mature for a tenth grade student.
Mrs. T,, Karen's mother, has been concerned about
Karen's behavior and is supportive of the school truancy
As the school year progressed and continued contact

policy.

with the parent was made, Mrs. T. redesigned her discipline
with Karen and asked for help from school authoritie s.

She

notified the school that Karen was interviewe d as an
exchange student and that Karen wanted the summer assignmen t
to Spain.

Together, a plan was devised with Karen to

reverse her truancy pattern and work towards her summer
goal.
Karen's grade point average was 2,0.

Her grades

dropped from 3.5 in the ninth grade to 2.0 in the tenth
grade,

The drop in grades accompanie d a correspond ing rise

in truancy,

Her California Test of Basic Skills scores

range from 7-9 which implied excellent, educationa l
potential.

Karen was selected as a subject for the study

because of her scholastic drop from the prior year.

The
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attendance/gu idance aide referred Karen to her counselor
because of the truancy pattern,

The counselor checked

Karen's previous records and referred her to the
vice-principa l.
Omar B,
In the case of Omar B., period absences in a particular
class occurred during the second quarter of the school year,
The first two behavior modifications deterred truancy for a
period of time, but truancy reoccurred prior to the end of
the first semester in relation to taking a test in a
particular class,

Omar B,'s truancy has not continued.

Omar has now developed a severe tardy problem,
Omar B, is a hispanic, male resident student in the
tenth grade.

His participation in the interviews was

cooperative and respectful,

Omar was a special education

student who will be mainstreamed next year,
important role in Omar's life,

Girls play an

Omar is tardy to his classes

because he walks his friend to class,

No amount of

counseling has convinced Omar to change his pattern so as
not to be tardy,
Mrs. B,, Omar's mother, is a housekeeper,

She is not

reachable by telephone during the day as her place of
employment changes daily,

The B,'s do not have a home phone

so the parent was difficult to contact.

The researcher

relied upon Omar to take a message to his mother when
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contact was necessary.

Mrs. B. was convinced that Omar had

made some youthful indiscretions but believed he was
basically a well-behaved, young man.
The researcher felt that Omar was eager to be
mainstreamed.

For example, it appeared that Omar

intentionally aggravated his special education resource
teachers so that he would be removed from that environment.
Discipline referrals to the vice-princip al's office
Yet

contained statements that Omar would not do his work.

when Omar was removed from the special class and placed in
the library, study hall or at a table in the office, he
worked to complete his assignments.
Omar's grade point average was 0.667,
lowest in academic classes.

His grades were

He was considered "at risk" and

will be attending summer school to make up his failing (F)
grades in mathematics and English.

His California Test of

Basic Skills scores range from 2-6, a diverse range of
scores.

Sid was selected as a subject for the study because

his attitude appeared to be cooperative and his truancy
possibly reversible.

The attendance/gu idance aide suggested

that Omar might add diversity to the student sample.

Omar

was the last student to be selected for the study.
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Instrumentati on and Data Analysis
In addition to the print material generated by computer
printouts on the individual students, notations were kept on
action cards (see Appendix C). Action cards contained
specifics of absences, detentions, parent contacts, and
other pertinent data.

Transcription s of audio tapes of

interviews were made and analyzed for content.
were kept during the interviews.

Field notes

Interviews were conducted

for 15 minutes during nonacademic classes to avoid
interrupting students' time on task.

Students were asked to

keep journals expressing their thoughts.

They were asked to

respond to topics of detention, truancy, attendance, and to
the discipline that followed an incident of truancy.
Journals and written work were given as homework, detention
assignments, or debriefing activities following interviews
or oral activities.

Open ended sentences were used in oral

and written form to encourage expression.

These written and

oral experiences were assigned as an unstructured
communication experience.

Topics of open ended sentences

were devised as a result of suggestions from counselors,
detention aides, and written work assigned in previous
years.

Som~times a written or oral assignment was a

continuation of a thought or idea generated by the
individual interview.
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Oral assignme nts were conducte d in a non-thre atening
place.

Students were asked to choose from one of three

location s, the enclosed patio area, the student conferen ce
room in the library, or a private space in the learning
center where he/she would feel comforta ble (see Table 4.)
Written assignme nts and detentio n learning packets
(Appendi ces D and E) discusse d truancy and then asked the
student to write about school, specific classes, the
incident of truancy, the justific ation for the truancy, the
student' s reputati on, history of truancy, and preventi ons
for truancy.

The first assignme nt consiste d of one page and

six, open ended question s.

The second assignme nt was

designed for more in depth data gatherin g.
a two-page question naire.

It consiste d of

Question s were piloted in after-

school detentio n before being used for the study.

Some

question s were redesign ed and others added, based upon
One

student response and school official s' suggesti ons.
question was added about being labeled a truant.

A general

informat ion question was redesign ed to elicit informat ion
that the subject might want the reader to know.
The oral assignme nt consiste d of three question s from
which the student could choose.

The question s were:
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TABLE 4

COMPARATIVE TIME FOR INTERVIEW, WRITTEN
AND ORAL COMPOSITION ACTIVITIES

TIME
INTERVIEW

WRITTEN

ORAL

STUDENT
SID B.

65

50

36

GABI P,

50

40

35

JAMES F,

60

42

42

MOLLY F,

62

55

30

KAREN T.

52

40

31

OMAR B,

63

41

38

Note:

Time= minutes
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1.

What is your justificat ion for your truancy?

2.

How does it make you feel to be labelled a truant?

3.

How can the school help you and/or other students
so that truancy does not occur?

These questions were designed to incorporat e the
research questions.

They were the result of an attendance

committee meeting and included suggestion s from counselors ,
attendance staff, and a vice principal.

They were designed

to initiate a student response from which data could be
gathered.

Although the students were asked to select one

question, many times they included informatio n that was a
response to one or more of the other questions.

The student

was given quiet time in a place of his/her choice and the
was given operating instructio ns for the cassette tape
recorder. This assignmen t was given after the initial
interview and one written assignment with follow up so that
the student would feel comfortabl e enough to express deeplyfelt thoughts.
The first interview with each student was transcribe d
immediatel y and units of meanings were recorded.

The first

unstructur ed interview contained questions relating to the
most recent truancy.

The interview was not combined with an

evaluation of the truancy, discipline , or the assignmen t of
detention.

Following the formal portion of the interview,

the researcher triangulat ed the data with the subject in the
form of a nonjudgme ntal summary of what had been stated in

------ ------ ..

-·----·
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the interview.

The interviews were tape recorded and field

notes were taken. Informatio n that the student provided
about personal items, grades, and school related discipline
Student

was then triangulat ed by consulting school records.

perception s or introspect ions were recorded by recording
device and field notes.

Following the second interview,

major themes were identified by units of general meanings.
The researcher consulted the literature about techniques of
interviewi ng.

Two counselors observed and critiqued the

researche r's interviewi ng techniques .

The researcher has

had eight years of interview experience as a teacher and
administra tor.

It has been estimated that 900 interviews

and conference s were conducted with students, staff members,
and parents during that time period.
Two additional interviews with each student took place
during the month following the initial interview.

The

second of these two in~erviews was a validity check with the
subject.

This validity check discussed the summary and

themes of the inteviews with the student.

Additiona l

informatio n was gathered and clarificat ion by the
participan t was provided during this check.

At this point,

each subject's data files were read and reread for
reoccuring themes.

The researcher noted references to

family, personal items, peers, and school.
journals,

diaries,

Student

and observatio n notes were examined for

references to these specific and supportive phrases.

The
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repetitio n of phrases or units of meaning was

importan t to

note as this indicate d how importan t the particul ar issue
was to the particip ant (Hycner, 1982).
In summary, Guba's thematic units, Hycner's units of
meaning, and Krippen dorf's (1980) content analysis was used
in the phenome nologica l analysis of the transcri pts of
student interview s and written expressi on.

This content

analysis is also known as phenome nologica l reductio n,

As

Hycner (1982) describe d,
The research er will want to get a sense of the whole
interview .

This will provide a context for the

emergenc e of specific units of meaning and themes later
on.

In searchin g for the units of meaning the

research er will begin the rigorous process of going
over every word, phrase, sentence , paragrap h and noted
signific ant non-verb al communi cation (p. 8),
Hycner (1982) stated that as a result of
crystall ization, the research er reduces data to the unit of
general meaning,
Followin g the delineat ion of the units of general
meaning, the research er related the research question s to
the units of general meaning to determin e which statemen ts
were relevant to the phenomen on.

This critical phase of

sorting through general meanings to determin e which are
relevant to the research question was complete d after all
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inteview notes, written experience s, and field notes were
A panel of three of the seven judges was involved

examined.

in this phase to validate the researche r's units of relevant
meaning,

A more specific descriptio n of judges used in this

study will be provided later,
Once the researcher delineated the units of meaning,
she then tried to determine if relevant meanings naturally
clustered together to produce some common theme or essence
that united several discrete units of relevant meaning,
The researcher then determined if there was an essence to
these clusters and if there was a central theme,

At this

point three additional independen t judges were asked to
check the process of deducing these clusters.

A

detailed example of this procedure can be seen in Chapter 4
in the analysis of data for Sid B,
Final Product
The final product is what Hycner (1982) called a
descriptiv e summary of each of the participan ts--a
contextua lization of themes.

Hycner described this as a

placing of these themes back into the overall context from
which the themes emerged,

Giorgi (1975) stated that this

placing of themes back into the horizon or context was
essential for understand ing the phenomenon ; it was one of
the determiner s of the meaning of the phenomenon .
delineatio n of relevant meaning, the

------ ------

-··

------

--

The

cluster process, the

-
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unique themes, and the contextua lization were all discussed
in relation to the subject and the phenomenon .

In this

summary, quotations and nonverbal communica tions were used
to support the final conceptua lization.
The final product is presented in four parts.
the purpose of the study was restated.

First,

Second, the sample

of Sid B. was used to show the method of delineatio n of
meaning.

Each step was explained as examples of Sid's

interviews and written and oral narratives were discussed.
Third, the remaining five student summaries were presented.
Fourth, the research questions were discussed in relation to
the subjects.
The Use of Independen t Judges
During the first months of the research, an impartial
panel of judges was selected and trained in the
phenomeno logical method of analyzing interview notes.

The

panel of judges who consented to participat e in this time
consuming task were adroit in the analysis and consisted of
two district counselors , one grade level counselor, two
attendance guidance aides, and one senior-hig h vice
principal,

The persons chosen to be judges have an average

of sixteen years experience with schools, students, truancy
and discipline ,

The district counselors process exemptions

and place students in alternativ e education situations .

The

guidance aides, counselor and vice principal counsel
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students at various stages of truancy.

To ensure the

impartiali ty of the judges, certain cautions were taken so
that, 1) the grade level counselor was not the counselor of
the students in the study, 2) the attendance guidance aides
had not analyzed students they had counseled, and 3) the
district counselors had not counseled the students prior to
the interviews .
When training the judges, each judge was asked to
and analyze two control sets of data.

read

The control data were

two pilot-test ed examples of the six, open-ended questions.
The two most complete examples were used.

The combined

group of researcher and judges analyzed the first data
sample after discussing the process of thematic units, units
of meaning, and content analysis.
used as a model.

Each judge was asked to independe ntly

analyze a second example.
results.

The Hycner example was

The group then discussed the

Two of the six judges needed additional

instructio n in the phenomeno logical method of analysis.
These two judges were asked to analyze an additional set of
data with emphasis on relating of themes to the resource
questions.

One district counselor showed great insight in

the analysis of data.

She displayed impartiali ty in

judgment, clarity in expression , and sensitivit y to small
items that reinforced relevant meaning,

This judge

consented to act as liaison to the other judges.

She
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organized the panel of independen t judges when this stage of
analysis was reached.
Timetable for Completion of Research
Based upon the constraint s of the academic school year,
the mortality rate of truants, and the number of students in
the sample, the following timetable was attempted and met.
In the first month of research, the student sample of
The

truants was identified and an initial contact made.
students selected were Gabi P., James F., Molly F,,
Karen T,, Sid B., and Omar B.

The initial contact meant a

brief chat, a recorded conversati on, contact with the home,
or preliminar y informatio n gathered about the student.
During this month, the impartial judges were trained in the
phenomeno logical method of analyzing interview notes,
Contact was made with Coastal Unified

School District and

permission was granted to conduct the study,
During the second month, the student sample of truants
had first formal interactio n with the researcher .

This

formal interactio n produced an audio taping or written
expression --somethin g for content analysis.
By the end of the fifth month, several contacts were
made with the students that produced a variety of data.
Transcrip ts of audio tapes were completed in preparatio n for
data analysis,

At this point some adjustment needed to be

made with the student sample due to the exit rate.

During
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this month the Human Subje cts forms were submi tted and
cleara nce was grante d.
By the end of the sixth month, conten t analy sis had

been compl eted and suppo rtive docum entatio n for the purpos e
of validi ty was gather ed.

At this point, the indepe ndent

judges , knowle dging the topic, were used to triang ulate the
resear cher's units of meanin g.

The resear ch summa ry was

writte n and incorp orated into the disser tation .

Final check

for compl etenes s, accura cy, and anonym ity was made.
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CHAPTER FOUR
FINDINGS
Purpose and Procedure
The purpose of this study was to phenomeno logically
study truancy as it was experience d and interprete d by the
student.

With this purpose in mind the following research

questions were addressed:
1.

In the perception of the student sample, what

things have occurred in their personal life to produce
their particular truancy situation?
2,

In the perception of the student sample, what

school related elements have occurred during the school
year to produce their particular truancy situation?
3.

In the perception of the student sample, what peer

pressures have occurred during the school year to
produce their particular truancy situation.

4,

What can the perception s of the student sample in

this phenomeno logical study add to the understand ing of
absenteeis m and truancy that has not been addressed in
the predomina ntly quantative research done prior to
this study?
During the 1987-88 school year, eight students were
selected for this phenomeno logical study.

Six of the eight

students remained in the study through the 1987-88 school
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yea r.

Two stu den ts wer e exe mp ted .

ts.
pos sib le wit h the se two stu den

No fur the r con tac t was
Two add itio nal stu den ts

dro ppe d out of sch ool wit h no
wer e add ed to the stu dy but
in
t. Eac h of the six stu den ts
po ssi bil ity of fur the r con tac
h
al sym pto ms of tru anc y. Eac
the stu dy dis pla yed the hab itu
n dec lar ed tru ant at lea st two
of the se six stu den ts had bee
lin ed for the ir tru anc y.
occ asi ons and had bee n dis cip
n
een ing , the stu den ts wer e the
Co nsi der ing thi s as a pre scr
wer e
e and gen der . The stu den ts
sel ect ed, dep end ent upo n rac
e
Two sub seq uen t int erv iew s wer
int erv iew ed upo n sel ect ion ,
wer e giv en, ope n-e nde d
con duc ted , wr itte n ass ign me nts
one ora l ass ign me nt was
sen ten ces wer e ass ign ed, and
con duc ted .
iew s, stu den ts wer e ask ed
In the two sub seq uen t int erv
In all cas es,
n ass ign me nts .
que stio ns abo ut the ir wr itte
dea lt wit h the stu den t's
the res ear ch que stio ns tha t
d lif e, and pee r pre ssu re
per son al lif e, sch ool rel ate
ign me nts . The se inf lue nce s
sur fac ed from the wr itte n ass
int erv iew s. The sec ond
wer e use d as top ics in lat er
add itio nal wr itte n and ora l
int erv iew occ urr ed aft er the
the
In mo st cas es, a por tio n of
ass ign me nts wer e con duc ted .
of
a sum mar y or va lid ity che ck
sec ond int erv iew was use d as
pre vio usl y gat her ed dat a.
ion lea rni ng pac ket s
Wr itte n ass ign me nts and det ent
tru anc y and the n ask ed the
(Ap pen dic es D and E) dis cus sed
, spe cif ic cla sse s, the
stu den t to wr ite abo ut sch ool
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incident of truancy, the justificat ion for the truancy, the
student's reputation , history of truancy, and prevention s
for truancy,

The first assignmen t consisted of one page and

six open-ended questions,

The second assignment was

designed for more indepth data gathering,
two pages of questions.

It consisted of

The oral assignment consisted of

three questions from which the student could choose one.
The questions were:
1.

What is your justificat ion for your truancy?

2.

How does it make you feel to be labelled a truant?

3.

How can the school help you and other students so
that truancy does not occur?

These questions were not designed to be research
questions.

They were designed to initiate a student

response from which data could be gathered.

Questions were

phrased and asked at the request of the dropout prevention
committee and were piloted by the attendance guidance aides
with thirty first-time truants.

Although students were

asked to select one question, many times they included
informatio n that was a response to one or more of the other
questions.

Students were given quiet time in a place of

their choice and were given operating instructio ns for the
cassette tape recorder. This assignmen t was given after the
initial interview and one written assignment with follow up
so that the student would feel comfortab le enough to express
deeply-fe lt thoughts.

-----------.

··--~··
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Student data was presented in two forms.

In the case

of Sid B., all steps in the delineatio n of meaning method
The original wording of the student

were shown as findings,
data was presented.
the units of meaning,

The first step was identifica tion of
The second step was determinin g the

units of meaning as they were relevant to the research
questions,

The third step was listing of relevant units,

The fourth step was clustering of units of relevant meaning.
The fifth step was determinin g the central theme, The sixth
step was writing a summary of the interview,

The seventh

step was contextua lizing the themes.
In the five remaining cases, some of the steps were not
included in the findings,

These five cases identified the

units of meaning relevant to the research questions, listed
the units of relevant meaning, identified the clusters of
relevant meanings, and then contextua lized the themes,

The

steps, although not included in the findings, were conducted
in the research,
The Case of Sid B,
In the case of Sid B,, the subject wrote the following
narrative.

In this sample of student writing no correction s

or changes were made,

It is significan t to observe how the

student writes as well as what the student writes,

The

researcher identified the general units of meaning and
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numbered them for easier reference and identifica tion in
subsequent steps.
I think (1) that is very stupid.

They should (2) just

kick them out of school because (3) school is a
privillage to have so you could (4) learn all kinds of
stuff and (5) get a good job.

And if your are truant

just kick him out.
And in another narrative Sid wrote,
(6) It doesn't matter unless you let it.

The only

reason (7) schools send us in here is to try and
convince us to go to class so that they can get money.
The reason (8) students cut is because their not
stupid. (9) The dont want to kick us out.
Why should (10) someone care about someone they dont
know.

Im the (11) kind of guy that doesnt like to be

told what to do.
my time.

If somethings not worth I wont waist

Im the (12) independen t type.

(13) People

need me before I need them.
(14) I think I take it easy.
cool; but to myself,

(15) Everybody thinks I

(16) I'm not too sure if I'm going

to make it in life.
Sid volunteere d this informatio n in an oral assignmen t.

------ ----··

------·· -

·----

--

··-
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Are those your three reaso ns in the packe t Man where
did you get those from (17) a scare d little kid who
just said anyth ing to get out of the elect ric chair .
Look I'll be strai ght with you. (18) I know what' s
going on.

(19) If you cared one half as much about

educa tion (20) I would n't be here.

To you its just a

way to try and make kids not cut again .
just a reaso n to drop out,

(21) To me its

(22) If I didn 't have such

a lovin g and carin g mothe r I would drop out.

Look its

like this .• say I play footb all, win a champ ionsh ip but
(23) Where does that leave me?

not a schol arshi p.

(24) With recog nition what' s that gonna do for me?
That' s like me scratc hing your back but you'r e not
scratc hing mine.

Look we all have our wants ,

We just

don't want them for life.
From this stude nt data the follow ing units of meani ng
were delin eated .
1,

that is very stupi d

2.

just kick them out of schoo l

3,

schoo l is a privi lege

4.

learn all kinds of stuff

5.

get a good job.

6,

It doesn 't matte r unles s you let it.

7.

schoo ls send_ us in here
to try to convi nce us to go to class .
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8.

students cut class because their not stupid

9.

they don't want to kick us out

10,

Why should someone care?

11.

kind of guy that doesnt like to be told what to do

12.

the independen t type

13.

people need me before I need them

14.

I take it easy

15.

Everybody thinks I cool.

16.

I'm not sure if Im going to make it in life

17.

a scared little kid

18.

I know whats going on

19.

If you cared

20.

I wouldn't be here

21.

its just a reason to drop out

22.

If I didn't have such a loving and caring mother,
I would dropout

23.

Where does that leave me?

24.

With recognitio n whats that gonna do for me?

From these units of general meaning the panel of judges
triangulat ed the selection of the following units of meaning
relevant to the research questions.
4.

learn all kinds of good stuff

5.

get a good job.

6.

It doesn't matter unless you let it

10,

Why should someone care?
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11.

kind of guy that doesn't like to be told what to do

12.

the independent type

13.

people need me before I need them

14,

I take it easy

15

Everybody thinks I am cool.

16,

I'm not sure I am going to make it in life

17,

a scared little kid

18,

I know whats goin on

19,

If you cared

21,

its just a reason to drop out

22,

If I didn't have such a loving and caring mother

23,

Where does that leave me?

24.

With recognition whats that gonna do for me?

The panel of judges deliberated over whether to include
phrases number 1 and 8 which referred to the word "stupid,"
One judge felt that Sid was making a reference to his
scholastic ability, After reviewing the actual tapes and
written assignments, the panel agreed that the word was used
as an editorial comment about the situation in general.

The

panel deliberated whether to include phrases number 2, 7,
and 9 as they referred to school-relate d elements,

Although

this is obvious, the panel decided that the more relevant
references to school were contained in other selected
phrases such as phrases 4 and 5.

f
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The panel of judges triangulat ed the selection of the
following clusters of relevant meaning from Sid's data.
I,

The Concept of Me:
Kind of guy that doesnt like to be told what to do,
The independen t type.
People need me before I need them.
I know whats goin on.
I wouldn't be here.
Where does that leave me?
With recognitio n what that gonna do for me?

II. The Elements of Personal Life
It doesn't matter unless you let it.
Why should someone care?
Everybody thinks I cool,
Im not sure if Im going to make it in life.
A scared little kid.
If you cared.
If I didn't have a loving and caring mother,
III.The Elements of School:
Learn good stuff.
Get a good job.
Its just a reason to drop out.
If you cared.
Im not sure I am going to make it in life,
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I know whats goin on.
I wouldn 't be here.
The panel include d some phrases in one or more cluster s,
In determ ining these placem ents, the origina l tapes and
field notes were used to determ ine body languag e, gesture s,
as well as tone of voice in relatio n to the phrase and how
it was being interpr eted.
It was determi ned that the centra l theme for Sid B. was
''Truanc y was a Person al Choice ".

In additio n, neither peers

nor school directl y affecte d the decisio n to be truant,

One

elemen t of signifi cance was the overwh elming presenc e of the
"me" concep t as well as the presenc e of the Who Will Care,
Mother Image, Scared Kid, and Not Making it in Life phrases .
These referen ces, though not directl y related to the centra l
theme, support ed the theme with additio nal emphas is on the
studen t's persona l concern s,
In the contex tualiza tion of themes, to Sid B. the
purpos eful act of cutting classes was the absente e pattern
which sugges ted truancy .

The fact that Sid B. felt it was

his own persona l choice to cut the class determ ined why he
would be truant.

He was indepen dent, self directe d, and

believe d that no one cared.

Sid was not impress ed with the

validat ion check done by the researc her followi ng the second
intervi ew.

As might be expecte d, Sid realize d that the

researc her had heard his stateme nts and validat ed that the
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researcher had heard them correctly.

What was more

important to Sid was what the researcher was going to do
about it.

This was not asked in a curious manner.

Sid did

not want to know what the researcher was going to do with
the informatio n but rather what the researcher was going to
do about his concerns.

He did not use the time to elaborate

on any previous statements .

Sid B. said that he might drop

out of school simply because no one cared.

The one person

who did care, his mother, kept him in school.
The Case of Gabi P.
As in the case of Sid B., school did not directly play
a role in the student's truancy,

In the case of Gabi P. the

classic case of being bored with school directly influenced
truancy.

In the case of Gabi P. the units of meaning

relevant to the research question are illustrate d in the
following excerpts from oral and written assignmen ts.
In one writing Gabi stated,
I also think that if a (1) person doesn't want to go to
school then they shouldn't have to.
Right now I am (2) feeling realy bored.

I feel (3)

regretful for ditching school, (4) I hate being bored.

(5)

I didn't feel like going so I went to lunch.
This informatio n was presented in an oral interview.
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(6) I cut the class because I was hungry and (7) I
didn't feel like going to class.

This (8) may not be a

justification in your eyes;, but to (9) a person who has
gone to the same classroom five days a week, 36 weeks a
year, its justification (10) for me to miss one day of
class.
My reasons are not justified because (11) everyone else
has to go to the same classes just as much, but they don't
take a day off, and everyone else has to wait for lunch to
eat and I should have to wait too. (12) (Are you happy now?)
Southern California High School (13) does not have good
teachers like South City High School. (14) South City High
Southern California

teachers make you want to go to school.

High teachers (15) are boring they don't make learning fun.
(16) The classes are to! to! to! boring.
act like the students,

The teachers here

(17) if you come you come, if you

don't, you don't.
What will (18) prevent me from cutting is that I will
go back to South City next year.
(19) You should just suspend us,
you money (21) and us boredom.

It would (20) save

I think about this detention

(22) policy its stupid because that just (23) gonna make
students hate school even more.
(24) My friends would not be surprised because (25)
they know I do.

----------

•·

···-- ...

(26) They think it is boring too.

-
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The panel of judges triangulat ed the selection of the
following units of meaning relevant to the research
questions.
1.

a person doesn't want to go to school then they
shouldn't have to

2.

feeling realy bored.

3.

regretful for ditching school

4.

I hate being bored.

5.

I didn't feel like going so I went to lunch.

6.

I cut class because I was hungry

7.

I didn't feel like going to class,

8.

may not be a justificat ion in your eyes

9.

but to a person who has gone to the same classroom
5 days a week, 36 weeks a year, its justificat ion

10.

for me to miss one day of class.

11.

eveyone else has to go to the same classes.

12.

Are you happy now?

13,

does not have good teachers like South City High.

14.

South City teachers make you want to go to school.

15.

Southern California High School teachers are boring
they don't make learning fun

16.

the classes are to! to! to! boring.

17.

The teachers act like the students act, if you come
you come, if you don't you don't

18.

prevent me from cutting is that I will go back to
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South City High next year
19.

You should just suspend us.

20.

Save you money

21.

and us boredom

22.

policy its stupid

23.

gonna make students hate school even more.

24.

My friends would not be surprised.

25.

they know I do (cut classes)

26.

They think it is boring.

The panel of judges triangulat ed the selection of the
following clusters of relevant meaning from Gabi's data.
I,

Dissatisfa ction with School
May not be justificat ion in your eyes,
Are you Happy Now?
Doesn't have good teachers like South City High,
South City teachers make you want to come to school,
Southern California High School teachers are boring.
They don't make learning fun.
You should just suspend us.
Save your money/and us boredom,
Policy is stupid.
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II. Bored with School
Feeling really bored.
I hate being bored.
But to a person who has goane to the same classroom 5
days a week, 36 weeks a year, its justificat ion.
Southern California High School teachers are boring.
The classes are to! to! to! boring.
They think it is boring.

III. Personal Thoughts and Feelings
I didn't feel like going so I went to lunch.
I cut because I was hungry.
I didn't feel like going to class.
Regretful for ditching school.
For me to miss one day of school,
Everyone else has to go to the same classes.
The teachers act like the students act, if you come you
come, if you don't, you don't
Prevent me from cutting is that I will go back to
South City High School
You should just suspend us.
Save your money and us boredom.
Policy is stupid.
Gonna make students hate school even more.
They know I do (cut classes).
They think it is boring,
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It was determined that the central theme for Gabi P.
was "Dissatisfaction with School."

In the case of Gabi P.

the cutting of class was not completely the reason that
school was boring.

In Gabi P.'s mind there were other

things pulling at her life.

School in general and teachers

in specific were not as good as those at her other school.
Since she did not mention friends, it is probable that Gabi
neither accepted her change of school nor made friends in
this school setting.
Gabi P. made a personal choice to cut class.

She

supported her decision with the belief that cutting was
justified because school was boring.

To support this belief

she stated that other students felt the same way.

Instead

of taking the blame or responsibility upon herself she
shifted the blame to the school, the teachers, hunger, and
any other excuse that might justify the cutting of classes.
Gabi, when confronted with the summary of her statements,
confirmed that the researcher had heard and understood her
responses correctly.

Gabi was concerned that her truancy

might result in a new school placement that was not the
school to which she wanted to return.

She was surprised

that someone would take the time to listen and not condemn.
She stated that unless she could return to her previous
school, she might drop out.
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The Case of James T.
The interviews and

James T. is an angry young man,

written and oral assignmen ts were filled with angry
responses.

In the case of James T., several of the written

assignment s included data such as the following.
(1) What do you think this is?
a sample of b.s.

This (2) whole sheet is

This is (3) high school not psychology

lesson. (4) Is this supposed to make me repent my wrong
doings and praise the system?
(5) Because right before I came in here I smoked 10
marijuana cigaretes, 5 rocks of crack, 2 PCP cigiretes, I
also took 16 sheets of LSD and did 8 lines of cocaine,
I think things would have (6) been different if I would
have not showed up.
always moving,

This fact is proven because as time is

(7) one action will create an infinite number

of reactions, Thierfor things would definitely have been
different,
(8) It feels likes ••• to be labeled a truant.

In fact

(9) Im so down on my-self far being a truant that I think I
am (10) going to end it all right NOW
In an oral interview James T, shared these thoughts.
I (ll)couldn 't care less about what they (friends)
think,

This whole thing (12) is about doing it by the
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rules.

(13) How many millionair es do you know that do it by

the rules.
I should (14) learn to conform to the (15) bond of
(16) Rules, rules and more rules.

society?

people telling me how to live my life.
particular time.

Be here at a
It's a man made

What is time anyways?

invention, it doesn't exist.
understand ing this?

(17) Other

Do you have trouble

Of course you do.

(18) Because you and

I think differentl y.
(19) I am James, not a truant.
labelled anything.

(20) I cannot be

(21) You don't know me you have no idea

who I am and what goes on inside my head.
very much.

(22) Thank you

(23) I feel great.

The panel of judges triangulat ed the selection of the
following units of meaning relevant to the research
questions.
1.

What do you think this is?

2.

Whole sheet is a sample of b.s.

3.

high school not psychology lesson.

4.

Is this suppose to make me repent my wrong doings

5.

Because right before I came here I smoked.,.

6.

been different if I would have not shown up.

7.

one action will create an infinite number of
reactions

8.

It feels likes ••• to be labeled a truant.
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9.

Im so down on myself for being a truant

10.

going to end it all right now

11.

couldn't care less about what they (friends )
think

12.

is about doing it by the rules.

13.

How many milliona ires do you know that do it by the
rules?

14.

learn to conform.

15.

bond of society.

16.

Rules, rules, and more rules.

17.

Other people telling me how to live my life.

18.

Because you and I think differen tly.

19.

I am James, not a truant.

20.

I cannot be labelled anything .

21.

You don't know me; you have no idea who I am and
what goes on inside my head.

22.

Thank you very much.

23.

I feel great.

The panel of judges triangul ated the selectio n of the
followin g clusters of meaning for James' data.
I.

I am James
I am James, not a truant.
I cannot be labelled anything .
You don't know me; you have no idea wtin I am and what

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

68

goes on inside my head
Is this suppose to fuake me repent.
Been differ~nt if I had not shown up.
Couldn; t. care less about what they (friends) think.
II. Rules, Rules, and More Rules
Learn to conform,
Other people telling me how to live my life.
Rules, rules, and more rules.
How many millionair es do you know that did it by the
book,
It is about doing it by the rules.
III. And Sarcasm to You
Because right before I came in here I smoked, ••
Thank you very much.
I feel great,
What do you think this is?
whole sheet of b.s.
High school not psychology lesson.
One action will create an infinite number of reactions.
It feels likes ••. to be labeled a truant.
Im so down on myself for being a truant,
going to end it all right NOW.
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The researcher and the panel of judges found this case
and this data particular ly challengin g to evaluate.
Although the "Sarcasm" and "Concept of me" was prevalent,
the researcher felt the defiance to school "Rules, rules" of
any kind, had an overwhelmi ng hold on James.

In addition,

the use of vulgarity and shock treatment as in the use of
drugs and ending it all right now, was a cry for attention,
In this case, although the panel felt the phrases were used
as an attention getter, James' name was given to the proper
authoritie s dealing for drug and substance abuse as well as
Child Protective Services as is required of all Coastal
Unified School District employees.

James, when confronted

with the summary of his statements , was impressed that the
researcher had discerned the various concepts of sarcasm and
shock treatment.

He was disappoint ed that the sarcasm and

shock did not evoke a concerned reaction from the
researcher .

He was vindicated when the social concerns

counselor contacted him concerning his preoccupa tion with
drugs.

The validity check was much more confirming for

James than with the two previous subjects.
The panel of judges played and replayed the audio tape
of this final interview.

They read and reread the field

notes for non-verba l communica tion.

The panel accepted and

triangulat ed the researche r's analysis that James was
sincere in the validity check of data with the researcher .
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In the contextua lization of themes, to James T.
cutting class was premeditat ed and with purpose.
no remorse or regret for cutting class.
influence on him but school did.

James felt

Peers had no

School to James was one of

those rules that could, in his mind, be defied.
B., James was independen t and self directed.
James was defiant, sarcastic, and unrepenta nt.

Like Sid

Unlike Sid B.,
James might

drop out of school simply because school is there to defy.
James might take the high school qualifying examinatio n and
leave school to make his million in an unconvent ional
manner.
The Case of Molly F.
In the case of Molly F., truancy occurred repeatedly
because of the need to be with friends and talk with
friends. The first interview produced the following data.
It was (1) important that I talk to my friend.
had things to ask.

(2) I

(3) I might think it was important to

cut class just to talk, (4) but now I know that class is
more important.

(5) There is a time for school and (6) a

time for personal life.

(7) School is just one of those

things that just won't fit your schedule.
(8) You see my boyfriend and I were in a big fight,
(9) I wanted to be by myself that day.

(10) Being

responsibl e is not always easy.

- - - - - - - - - - --

.

---··
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In an oral assignmen t, Molly F. shared these thoughts.
(11) I shouldn't have cut class because my (12) parents
don't believe me either and (13) now they're worried about
(14) I

all sorts of things that don't even apply to me.

have a referral on my record that (15) I don't deserve. (16)
Haven't you ever made a mistake or made yourself look dumb
for a (17) certain reason that you're really gonna gain from
instead of lose?
(18) I am not the kind of person that would do that
(truant) but just (19) don't know what came over me.

I (20)

don't feel any different because now I know not to do it
again,

I (21) don't think there is a way from preventing

cutting class it is a (22) spontaneou s decision,

I cut

class because (23) I was emotionall y unable to go to class.
Other interviews with Molly produced the following
data.
It is {24) not a habit for me; I know that (25) cutting
class is bad.
boyfriend.

I cut class because I had a fight with my

(26) That day it was best for me to cut class

because (27) I knew if I went to class I wouldn't do my work
and end up getting an failing {F) grade.

I also (28) wanted

to be by myself and think about me and my boyfriend.
didn't feel like going to class.
depressed.

(29) I

(30) I guess I was too

I (31) had all these things on my mind,

When I feel like this I don't like to be bothered;

(32)
(33) I
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just want to be left alone.

(34) Instead of being with my

friends , I am here in detenti on.
(35) I am not a truant, (36) I wasn't having fun.
I had to talk to Cadence about things.

(37)

(38) I am angry at

the staff as (39) they would not sympat hize with my actions .
Those days weren' t easy for me.

I could have ended the

conver sation but I don't things would have worked out so
well.

I think it (41) should be taken more lightly and (42)

feeling s should be conside red.
The panel of judges triangu lated the selecti on of the
followi ng units of meaning relevan t to the researc h
questio ns.
1,

importa nt that I talk with my friend.

2,

I had things to ask.

3.

I might think it was importa nt to cut class to
talk

4.

Now I know that class is more importa nt.

5.

There is a time for school

6.

a time for person al life.

7.

School is just one of those things that just won't
fit your schedu le

8.

You see my boyfrie nd and I were in a big fight.

9.

I wanted to be by myself that day.

10.

Being respon sible is not always easy.

11.

I should n't have cut class
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12.

my parents don't believe me

13,

Now they're worried about all sorts of things that
don't even apply to me.

14.

I have referral on my record.

15.

I don't deserve.

16.

Haven't you ever made a mistake or made yourself
look dumb.

17.

certain reason that your really gonna gain from
than looses.

18.

I am not the kind of person that would do that
(truant).

19.

don't know what came over me.

20.

don't feel any different because now I know not to
do it again.

21.

don't think there is a way from preventing cutting
class.

22.

spontaneous decision.

23.

I was emotionally unable to go to class,

24.

not a habit for me

25.

cutting class is bad.

26.

That day it was best for me to cut class

27,

I knew if I went to class I wouldn't be able to do
my work.

28,

wanted to be by myself and think about me and my
boyfriend.

29,

I didn't feel like going to class,
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30.

I was too depresse d.

31.

all these things on my mind.

32.

When I feel like this I don't want to be bothered .

33.

I just wanted to be left alone.

34.

Instead of being with my friends I am here in
detentio n.

35.

I am not a truant.

36.

I wasn't having fun.

37.

I had to talk to Cadence about things

38.

I am angry at the staff.

39.

they would not sympathi ze with my actions.

40.

days aren't easy for me

41.

should be taken more lightly.

42.

feelings should be consider ed

The judges triangul ated the followin g clusters of
meaning for Molly's data.
I.

The Sociable Molly
Importan t that I talk with my friends.
I had things to ask.
There is a time for personal life.
School is just one of those things that don't fit in
your schedule .
You see my boyfrien d and I were in a big fight.
I wanted to be by myself.
Wanted to be by myself and think about me and my
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boyfrien d
I had to talk to Cadence.
II.

Molly Needs Understa nding
I think it was importan t to cut class to talk.
Now I know that class is more importan t.
There is a time for school.
Being responsi ble is not always easy.
I shouldn 't have cut class.
My parents don't believe me.
Now they are worried about all sorts of things that
don't even apply to me
I have a referral on my record.
I don't deserve.
Haven't you ever made mistake?
I am not that kind of person that would do that
(truant) .
Don't know what came over me.
I am not a truant.
I wasn't having fun.
I was angry at the staff.
They would not sympathi ze with me.
Feelings should be consider ed.
Should be taken more lightly.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

76

III. The Recluse in Molly
Spontaneou s decision.
Not a habit for me.
That day it was best to cut class.
I was emotionall y unable to go to class.
I knew if I went to class I would be unable to work.
Wanted to be by myself to think.
I didn't feel like going to class.
I was depressed.
All these things on my mind,
When I feel like this I don't want to be bothered
I just wanted to be left alone.
Days aren't easy for me.
It was determined that the central theme for Molly F.
was "The Sociable Molly,"

In this case peers directly

affected Molly's decision to be truant repeatedly .

One

element of significan ce was the need for understand ing as
exemplifie d in the phrases clustered in section two.
Molly's data requested understand ing of her actions and her
feelings,

In reflection , Molly did not approve of her

action and is concerned with how the truancy will affect her
relationsh ip with her parents.
In the contextua lization of themes, to Molly F. the act
of cutting classes was the absentee pattern which suggested
truancy.

Molly F. felt justified in cutting as she would
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not be able to concent rate on school work if she did attend
classes.
problems .

Molly stated that she needed time to work out
In each case of truancy, time was missed from

school for social reasons i.e., she needed to talk to a
friend or she needed to work out a problem about a
boyfrien d.

Molly, when confront ed with the summary of her

statemen ts, was concerne d that her parents would be
contacte d about her behavior .

She was not happy that her

friends knew she was being discipli ned for her truancy.
Detentio ns concerne d her as they were infringem ents upon her
time.

She could not be consoled that the summarie s of her

response s were a validati on process for the research er.
Validati on only occurred when Molly responde d that she did
not feel it was fair to consider her absences truancie s as
during those times of truancy she needed to talk to those
friends.
Most of Molly's data showed concern with this pattern.
Some data that did cause concern with the research er was the
statemen t that school did not fit into her life's schedule .
The Case of Karen T.
The case of Karen T. produced data that was quite
differen t from all the previous cases in that Karen looked
at truancy as a respons ibility for which she needed to be
accounta ble.
An interview produced the followin g data.
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a joint effort.

(1) It should be

learned what was being taught that day.

I (2) should have
I was (3) absent

from school and (4) neglecte d to tell my mother I was going
(5) I neglecte d to explain my absence.

to be.

(6) I should

have given my mother warning and an explanat ion for my
absence.

Had I done so, (7) I could have saved myself so

much time and trouble.
(8) Discipli ne might hinder and not help.
Some open ended question s provided this data on Karen.
(9) It is too late to think of how things could have
been differen t.

That is (10) what I always say when wrong

things already happen.
along with anybody,
But I am young,
did,

(11) I am a nice person who can get

I know that sometime s I get restless .

(12) I am bored and I (13) regret what I

(14) It doesn't bother me that I am a truant but (15)

inside you are saying truant and (15) that's on your record,
(16) I know I made a mistake but (17) nobody is
perfect.

(18) I am feeling repentfu l and ashamed.

(19) It

might have been differen t (20) if I had followed the advice
of my teacher.

(21) I am sure my friends are shocked with

my behavior but (22) it is no big deal.

(23) I don't know

maybe I was feeling a bit rebellio us.
An oral interview provided the research er with the
followin g data,
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There is (24) no good justificat ion for me missing
(25) I should not have cut the classes. (26) It was

class.

wrong, I missed out on my class presentati ons.

(27) What is

the point if you don't go to school, (28) if you don't go to
class, you might as well do your work and achieve something
while you are here.
passing,

(29) I have good grades and I am

(30) If I didn't feel I could afford it, I would

not have ditched.
(31) If you play you pay.

(32) I am not a bad person.

(33) I am shy but fun to be around. (34) I am a hard working
person and (35) being truant doesn't mean you are a bad
person.
The panel of judges triangulat ed the selection of the
following units of meaning relevant to the research
questions from Karen's data.
1.

It should be a joint effort.

2.

Should have learned what was being taught that day

3.

absent from school

4.

neglected to tell my mother

5.

neglected to explain my absence

6.

should have given my mother warning and an
explanatio n

7,

I could have saved myself so much time and
trouble

8.

Discipline might hinder and not help.
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9,

It is too late to think of how things could have
been differe nt

10,

what I always say when wrong things already happen

11,

I am a nice person who can get along with anybody .

12,

I am bored

13.

I regret what I did.

14,

It doesn't bother me that I am a truant

15.

inside you are saying truant

16.

know I made a mistake .

17.

nobody is perfec t.

18,

feeling repentf ul and ashamed ,

19,

might have been differe nt

20,

if I had followe d the advice of my teache r.

21.

I am sure my friends are shocked with my behavio r

22.

It is no big deal.

23.

I don't know; maybe I was feeling a bit
rebelli ous.

24.

no good justifi cation for me missing class.

25,

I should not have cut the classes .

26,

It was wrong; I missed out on presen tations .

27.

What is the point if you don't go to school,

28.

if you don't go to class, you might as well do
your work and achieve somethi ng while you are
here
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29.

I have good grades and I am passing.

30.

If I didn't feel I could afford it, I would not
have.

31.

If you play you pay.

32.

I am not a bad person

33.

I am shy but fun to be around.

34.

I am a hard working person

35,

being truant doesn't mean you are a bad person.

The panel of judges triangulat ed the selection of the
following units of meaning relevant to the research
questions.
I.

The Concept of School
It should be a joint effort.
Should have learned what was being taught that day.
Discipline might hinder and not help.
Inside you are saying truant.
No good justificat ion for me missing classes.
I should not have cut the classes.
What is the point if you don't go to school.
If you don't go to class, you might as well do your
work
and achieve something while you are here
If I didn't feel I could afford it I would not have.
I have good grades and am passing.
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11.

Introspe ction
Absent from school.
Neglecte d to tell my mother.
Should have given my mother warning and an explanat ion.
It is too late to think of how things could have been
differen t
I regret what I did,
It doesn't bother me that I am a truant.
Know I made a mistake,
Feeling repentfu l and ashamed.
Might have been differen t.
I am sure my friends are shocked with my behavior .
It is no big deal.
If you play you pay,
I am shy but fun to be around.
I have good grades and am passing.
I am a hard working person.

III, Not a Bad Person
I am a nice person who can get along with anybody.
I am bored.
Nobody is perfect.
If I had followed the advice of my teacher
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I don't know, maybe I was feeling rebellio us
I have good grades and am passing.
I am a hard working person.
Being truant doesn't mean you are a bad person.
It was determin ed that the central theme for Karen T.
was "Introsp ective."

One element of signific ance was that

Karen, like most of the other students , did not see herself
as being bad because of her truancy.
afford to skip a day of class.

Karen felt she could

She made that determin ation

based upon the fact that she had good grades and was a good
person,

At only one time does she state that she felt

rebellio us.
In the contextu alization of themes, to Karen T, the act
of cutting class was intentio nal.
peer pressure to cut class,

She did not follow any

Karen had good self esteem and

did not consider herself a bad person for cutting class,
Karen, when confront ed with the summary of her statemen ts,
was mature in her discussi on,

She validate d that what the

research er and judges contextu alized was what she said.

She

did not feel threaten ed with the fact that someone was privy
to her thoughts ,

She was interest ed in the process,

Although she was analytic al as to why she cut class she
appeared to have no real justific ation or remorse other than
a curt "If you play, you pay."
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The Case of Omar B.
The following data came from an interview with Omar B.
I shouldn't have cut class because (1) I missed an

English test and (2) I hurt my grade.
and (4) broke a promise.

(3) I lied to my aunt

(5) When someone misses school

they aren't going to school for a reason.

(6) They ought to

find out the reason and fix it.
(7) It requires a proper attitude to learn from your

mistakes.
(9)

(8) People will think you are lazy if you don't.

The consequenc e is that you are labelled (truant),

By

ditching (10) you only hurt yourself, myself, not the
school.
(11) Parents are a big part of kids coming to school.

When parents find out about school they should (12) put
their kids on restrictio n and the kids can't do what they
I think the (13) parents should be a part of the

want.

truancy system (14) because they care.
from our houses too.
too.

(15) Education comes

(16) As parents they have obligation s

They (17) can't watch their kids all the time but if

they (18) talk to them and (19) punish them (not hit them)
they will not be truant that much.
The following data came from an oral assignment from
Omar B,

f
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(20) I studied for the test and I thought I was
prepared. (21)

I talked to a girl who have the class and

she told me what was on the test.
parts I didn't study for.

(22) There were a lot of

(23) I couldn't afford to do
(24) I should have gone and

poorly so I cut the class.

(25) This way with the truant, I will get an F.

tried.

If

(26) I would have gone, I would have at least gotten some
points.
(27) My reputation as a truant is not a reputation .
do not have a reputation .

I

(28) I am comfortab le with it

because I (29) only ditched twice and I don't intend to do
(30) I don't like detention and (31) school will

it again.

be over soon.
(32) I would go over in my mind what went wrong.
would (33) keep from doing what was the wrong thing.

Then I
I

would (34) consider what would happen if I did the wrong
thing.
The panel of judges triangulat ed the selection of the
following units of meaning relevant to the research
questions from Omar's data.
1.

I

missed an English test

2.

I

hurt my grade.

3.

I lied to my aunt

4.

broke a promise

5.

When someone misses school they aren't going to

------ -----·

·-----

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

86

schoo l for a reaso n.
6.

They ought to find out the reaso n and fix it.

7.

It requi res a prope r attitu de to learn for your
mista kes.

8.

Peopl e will think you are lazy if you don't

9.

The conse quenc e is that you are label led (trua nt).

10.

you only hurt yours elf, myse lf, not the schoo l.

11,

Paren ts are a big part of the kids comin g to
schoo l

12,

put their kids on restr ictio n

13,

paren ts shoul d be a part of the truan cy system

14.

becau se they care.

15.

Educa tion comes from our house s too

16,

As paren ts they have oblig ation s too

17,

can't watch their kids all the time

18.

talk to them

19,

punis h them (not hit them) .

20,

I studi ed for the test I thoug ht I was prepa red.

21.

I talke d to a girl who had the class and she told
me what was on the test

22,

There were a lot of parts that I did not study for

23,

I could n't affor d to do poorl y so I cut the class .

24.

I shoul d have gone.

25.

This way, with the truan t, I will get an F

26.

have gone I would have tried and got point s

27.

My reput ation as a truan t is not a reput ation
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28,

I am comfo rtable with it

29,

only ditch ed twice and I won't do it again

30,

I don't like deten tion

31,

schoo l will be over soon.

32,

I would go over in my mind what went wrong

33,

keep from doing what was the wrong thing ,

34,

consi der what would happe n if I did the wrong
thing ,

The panel of judge s trian gulat ed the selec tion of the
follow ing clust ers of relev ant meani ng.
I.

The Respo nsible Omar B,
They ought to find out the reaso n and fix it
Broke a promi se
It requi res a prope r attitu de to learn from mista kes
Peopl e will think you are lazy if you don't
The conse quenc e is that you are label led a truan t
You only hurt yours elf, myse lf, not the schoo l
I shoul d have gone
This way I will be a truan t and get an F
Have gone I would have tried and got point s
I am comf ortab le with it
Have ditch ed twice and I won't do it agian
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My reputation is not a reputation
I would go over in my mind what went wrong
Keep from doing what was the wrong thing
Consider what would happen if I did the wrong thing
II,

Parents
I lied to my aunt
Broke a promise
Parents are a big part of kids coming to school
Put their kids on restrictio n
Parents should be a part of the truancy system
Because they care
Education comes from our houses too
As parents they have obligation s too
Can't watch their kids all the time
Talk to them
Punish them (not hit them)

Ill,

School and Grades
l missed an English test
l hurt my grade
They ought to find out the reason and fix it
When someone misses school they aren't going to school
for a reason
I studied for the test
I talked to a girl who had the test and she told me
what was on the test
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There were lots of parts I hadn't studied for
I couldn't afford to do poorly
I don't like detentio n
School will be over soon
It was determin ed that the central theme for Omar B.
was "Respon sibility" .

In addition , school directly affected

Omar's decision to be truant.

Although the informat ion from

the friend supporte d his decision , this was not the normal
peer pressure that students respond to when being truant.
One prominen t observat ion in Omar's case was the logical and
mature manner in which he addresse d learning from his
mistake,

His analysis was to examine what went wrong, what

he could do to keep from making the mistake again, and what
the conseque nce might be,

No other student in the study

stated this as well as Omar.
as well as Omar.

No other student realized this

In only one other case did the student

respect_ the obligati on of the parent,

Omar was sincerel y

penitent over the broken promise to parents and the lie to
his aunt,
In the contextu alization of themes, to Omar B., the act
of cutting class was the absentee pattern which suggeste d
truancy,

The fact that Omar B. felt good about himself and

regrette d cutting class exhibits some respons ibility for
himself,

The sincerit y of data given was apparent .

Omar,

when confront ed with the summary of his statemen ts, was
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pleased that someone had listene d to the subjec t and valued
what he had to say.

Omar was interes ted in the mechan ics of

the tape recordi ng and transcr iptions .

He was pleased to

see his oral respons es written out in a report form.
His

panel felt that Omar B. would not be a drop out.
respons es emoted good self esteem.

The

Histor ically, Omar had

been mature in decisio n making since early school years.
Each set of studen t data was collect ed and analyze d in
the same manner .

Each studen t was intervie wed twice.

studen t respond ed in writing and orally.

Each

Each studen t

receive d approx imately the same amount of time for
intervi ew, written and oral activit ies.

In the case of Sid

B., more intervi ew time was given because he was the first
subjec t in the study.

The researc her was also able to

contac t Sid with greater frequen cy than the other studen ts.
Sid was sent to the office for truancy and behavio r
discipl ine with more frequen cy than the other studen ts.

In

the case of Molly F., less time was given as she was the
most difficu lt subjec t to contac t.
The attenda nce/tru ancy study conduc ted
phenom enologi cally reveale d interes ting, person al
inform ation about studen ts who were truant.

When dealing

with studen ts in a discipl inary manner , one does not realize
how the studen t defines and justifi es truancy .

The

intervi ew,and written and oral activit ies enabled the
researc her to determi ne what influen ced the studen t's
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truanc y,

Althou gh the resear cher might have surmis ed that

truanc y was caused by person al, schoo l, and peer influe nces,
the studen t data reaffir med that these influe nces could be
catego rized as causes ,
The resear cher approa ched the study with no
precon ceived defin ition of truanc y,

It was the purpos e of

the study to collec t this defini tion from the studen ts,

The

six subjec ts differ ed in race, gende r, ethnic ity, and
academ ic abilit y yet the reason s and justif icatio ns for
truanc y were simila r,

Althou gh each studen t was truant for

a reason differ ent from other studen ts, the subjec ts were
genera lly truant for one of the three, previo usly mentio ned
reason s,

After interv iewing studen ts about attend ance and

truanc y proble ms over the last three years, the resear cher
compil ed statis tics, calcul ations concer ning discip lines,
studen t inform ation files, and studen t discip line files.
This type of inform ation did not provid e the resear cher, the
couns elors, or the school distri ct with the inform ation
needed to effect a change in studen t attend ance patter ns,
The studen ts approa ched the activ ities in a positi ve
manne r,

This implie d that the subjec ts were concer ned with

their attend ance proble m.

Studen ts felt comfo rtable in

discus sing person al matter s in relati on to school and
friend s,

Even in cases of defian ce such as James T., the

subjec t partic ipated and did not refuse to coope rate.
Studen ts who have attend ance proble ms are in need of help
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and these students want help.

When some students were

confronted with summaries of th eir responses, they were
interested in what could be done to correct the problems.
The attendance /truancy study of these six students
reaffirmed that truancy is a preliminar y step to dropping
out.

These students will become dropouts if some

interventi on is not administer ed,

These stndents are at the

onset of what Barr and Knowles call the Educationa l
Empowerme nt Model.

Simply stated, this means that students

develop a negative feeling towards school based upon certain
influences .

These students will remain in school until a

feasible attractive option presents itself.

It will be at

that point that the student will drop out.
It is not an oversimpl ification to state that a student
truancy problem is indicative of a greater student problem.
In this study, school discipline and cumulative files were
used to verify student informatio n,

The discipline and

cumulative records for the years the students were enrolled
at the current school are kept in the active files.
Discipline files for previous schools are stored in the
cumulative stored records.

The discipline files contained

warnings of unsatisfac tory progress, discipline referrals to
the office, copies of suspension s, and conference notes
written by the disciplina rian.
Each student referred to the researcher for the study
had a current discipline record on file.

In each case,
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discipline files contained warnings of unsatisfac tory
progress.

These warnings stated that the academic grade was

low because of lack of effort, absences, or tardies.
of these comments implies an avoidance.

Each

In the case of Sid

B,, James T., and Gabi P., unsatisfac tory warnings also
contained comments about disruption of class and defiance of
the teacher.

Test scores confirm that James T, and Gabi P,

were being challenged at their academic level.
The practical skills of these students were not enough to
produce academic success.
In the case of Sid B., Karen T., and Omar B,,
unsatisfac tory warnings also contained comments that
identified student potential to perform at a higher academic
level,

Sid's discipline file presented some conflictin g

informatio n.

Sid's test scores implied potential yet his

behavior was similar to that of students who did not have
the scores that implied potential.

In other words, Sid,

Karen, and Omar were performing lower than their academic
potential.
The cumulative record files were complete for all
subjects.

This provided the researcher a uniform

investigat ion of attendance , performanc e, health,
discipline , and family history for all the subjects.
files recorded geographic al moves for students.
that the student changed their school enrollmen t.

Some

This meant
The

changes in school environmen t were not frequent nor did the
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moves consist of major geograph ical changes,

Except in the

case of Gabi P., a change of school did not produce obvious
infuence s on the other students ,
Attendan ce in previous grades for most subjects did not
support current research that truancy begins in the lower
grades.

The cumulati ve files for all subjects of the study

did not display an attendan ce problem.
positive and encourag ing.

Most notation s were

In the case of Sid B, and Omar B.

primary grade teachers noted that more effort was needed.
School records were used by the research er and judges
to verify informat ion produced by the interview , and
written, and oral activiti es.

In addition , school records

were used to verify or refute current thought about
attendan ce and truancy.

As a subject' s life unravell ed

itself to the research er, items of interest were research ed
or confirme d by consulti ng student records,
Limitati ons
The discussi on of limitatio ns of this study will
include the research er's role as adminis trator in the site
of the study, the amount of time spent interview ing the
subjects , the use of the academic school year as the time
frame of the study, and the geograp hically isolated location
of the school.
The research er of this study is a site adminis trator at
the site of the study,

One reponsi bility of the site
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adminis trator is that of discipli narian. Students are
the site adminis trator
normally interview e d an d Counsele d by
for behavior and attendan ce infracti ons, Sometime s the
counseli ng included the assignme nt of detentio n or other
punishme nt.

The students interview ed for the study knew the

role of the site adminis trator as research er.
The research er attempte d to redesign the image of
adminis trator with the students by doing one or more of the
followin g.

When the student was interview ed, the

interview er created a conversa tion circle with the student.
The interview er was not sitting behind a desk.

The tone of

voice, the listenin g attitude , and the question s, were not
the same as those used in a discipli nary interview .
The locale for the second interview was changed.

The

interview s took place in a patio area within the central
office area.

The patio containe d plants and trees, a picnic

bench, and a sky light.

It was designed for privacy,

This

area was offerred as a choice for the student during his/her
oral composi tion.

Each of the students felt comforta ble

enough to use the patio for their oral composi tion.
When the research er and the student met outside of the
interview situatio n the interview er spoke to the student in
a nonthrea tening manner.
student were alone.

This would occur only if the

If the student was with a group the

interview er would make eye contact and wait for the student
to acknowle dge the research er.

If the research er
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encounte red the student because of a discipli nary action, no
referenc e would be made to the informat ion or subject of the
The research er attempte d to separate the role of

interview .

discipli narian from that of the interview er.
During the study only one limitatio n was placed on the
research er by the school district .

The site principa l asked

that the students ' academic classes not be disturbe d.
Students were requeste d to come to the office during a
nonacade mic class, if the teacher permitte d.
interview ed for 15 to 20 minutes.

Students were

This allowed the students

to be in class for more than one half of the class period in
addition to interview and travel time to and from the
office.

This time seemed adequate based upon student

interview s conducte d prior to the study.

The students had

little to add in an interview situatio n after a 15 to 20
minute time period.

The students appeared to have complete d

their response s within that timefram e.
At the beginnin g of the second interview , the first
interview was summariz ed and the student was asked if there
was anything to add.
duration .

The second interview was longer in

In addition to informat ion gatherin g, the

validity check with the student was conducte d at that time.
The timefram e for the study was limited to six months
of the 1987-88 school year.

Students did not display

habitual , truant attendan ce until the month of October, the
second month of the academic school year.

----- ----- -

...

---

Neither

.
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ucted durin g
inter view , writt en, or oral activ ities were cond
ce with
the quar ter or seme ster's end to avoid inter feren
durin g the
testi ng sche dules . Certa in state test were given
month of Febr uary.

The mont hs of Decem ber and Marc h

conta ined one- to two- week vaca tions .

Inter view , writt en

ber and
and oral activ ities were sched uled betwe en Octo
Apri l.
The study ended in Apri l for two reaso ns.

Firs t, the

e-ye ar
resea rche r did not want to inter fere with end- of-th
stude nt and scho ol activ ities .

Secon d, the resea rche r

conti nue
wante d to comp lete the resea rch so it would not
as ment ioned
into the next scho ol year. The mort ality rate,
been
earli er in the study , is high and it may not have
ects.
poss ible to conti nue the study with the same subj

It

inter view a
migh t poss ibly have been nece ssary to selec t and
nued into
diffe rent set of subje cts had the study been conti
anoth er schoo l year .
South ern Calif ornia High Scho ol is locat ed in a
geog raph icall y isola ted part of the city.

Stud ents come

tions .
from diffe rent econo mic leve ls and geog raphi c loca
class areas
Resi dent ial areas cons isted of two lowe r midd le
comm unity ,
of milit ary hous ing, a low to midd le class beach
easte rn part
a midd le to high resid entia l area, and the south
and black
of the city that cons ists prim arily of hispa nic
fami lies.

Three of the subje cts were resid ent stude nts;

three of the subje cts were integ ratio n stude nts.

Stud ents
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were selected from each of the economic levels and
geographic locations.

Despite the limitation s, the dropout

prevention committee, the attendance /truancy committee, and
the independen t judges felt the selection was representa tive
of Southweste rn High School.
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CHAPTER FIVE
SUMMARY AND CONCLUSIONS
A nationwi de problem facing local schools as reflecte d
by the Gallup Poll (1987) on educatio n, is student
attendan ce.

Not only does the school district lose state

funding but poor attendan ce indicate s a potentia l dropout
problem.

In the age of electron ic record keeping by

microcom puters, student absences are identifi ed within hours
of their occurren ce.

This rapid identifi cation allows

school personne l to question students , parents, and staff
about the attendan ce behavior of truants and potentia l
dropouts .
Most quantita tive research in the area of attendan ce,
truancy, and dropouts has provided research ers with
statisti cal data that is conflict ing in nature and
nonspec ific in fact.

Literatu re in the area of attendan ce,

truancy, or dropouts has not taken a thorough qualitat ive
look at truants.

The purpose of this study was to select a

compreh ensive high school, select truant students that
reflecte d the school communi ty by race and gender, and
conduct phenome nologica l research to elicit a definiti on of
truancy from the experts- -the truant students themselv es.
The ultimate objectiv e of the research was to define
the concept of truancy as it was experien ced and interpre ted
by the truant students .

With this purpose in mind the
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research questions were proposed.

Informatio n from

interviews , oral presentati ons, and written expression s was
gathered and phenomeno logically interprete d by means of
phenomeno logical analysis.

In this method, written

assignmen ts and transcript ions of oral expression s were
analyzed for units of meaning relevant to four of the
research questions.

The researcher listened to the

interview and read the transcript s for a sense of the whole.
This provided the reasearche r a context for the emergence of
specific units of meaning and themes later on.

The

researcher then conducted several steps in the delineatio n
of the units of general meaning and units of relevant
meaning, the clustering of units of relevant meaning, the
determinin g of themes, and the final contextua lizing of
themes.
At each step of delineatio n, a panel of judges was used
to triangulat e the researche r's analysis.

The panel of

judges remained consisten t throughout the study.

Certain

judges were used for the first steps and other judges were
used in later clustering and conceptua lization steps.
In this manner, not only was the research triangulat ed but
one panel's decision was often triangulat ed by another panel
of judges.
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The research questions asked were as follows:
1.

In the perception of the student, what things have

occurred in their personal life to produce their particular
truancy situation?
2. In the perception of the student, what school
related elements have occurred during the school year to
produce their particular truancy situation?
In the perception of the student, what peer
3,
pressures have occured during this school year to produce
their particular truancy situation?
4,

What can the perception s of the student sample in

phenomeno logical study add to the understand ing of

this

absenteeis m/truancy that has not been addressed in the
predomina tely quantitati ve research done prior to this
study?
Summary
The following is a summary of the major findings as
they relate to the four research questions and as
interprete d by the six students in the research.
question would be stated.

First, the

Next the six interpreta tions were

listed as they respond to the research question.

Then a

summary statement was made to summarize the six responses.
The last research questions will be answered based on
conclusion s generated from student summaries.

Six

individual responses were not used to answer the question,

------ ------

..

----

-
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but rather student data was used as supportive research to
answer the question.
The following absentee-p attern informatio n, though
descriptiv e of the student, did not come directly from
student data.

Each student's computer printout showed

period or all-day uncleared absences.

These absences were

not cleared by teacher or parent.
Sid B.
In the case of Sid. B. random period absences occurred
throughout the first months of the school year.

The first

two behavior modificati ons or discipline s for these
truancies did not dissuade Sid B. from continuing his truant
pattern,

Sid, B.'s continued truancy pattern has resulted

in school suspension of five days pending new school
placement.
Gabi P.
In the case of Gabi P. period absences in a particular
or systematic pattern occurred thoughout the first months of
the school year,

The first two behavior modificati ons or

discipline s for these truancies did not dissuade Gabi P.
from continuing her truant pattern.

Gabi P,'s truancy

pattern has not continued for the last two months.
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James T,
In the case of James T, random period absences occurred
during the second quarter of the school year,

James was

identified more quickly than the other students because the
At

behavior modificati ons served to intensify his defiance,
present James T.'s pattern of truancy has subsided due to
his desire to continue his enrollment at the high school.
Molly F.
In the case of Molly F,, random period absences
occurred during the second quarter of the school year.

The

first two behavior modificati ons deterred truancy for a
period of time, but truancy reoccurred in later months.
Molly has continued her truancy to the point that she has
been suspended from school for two days.

This step preceeds

a five day suspension and placement of the student at a new
school.
Karen T.
In the case of Karen T., random full day absences
occurred during the second quarter of the school year,

The

first two behavior modificati ons deterred truancy for a
period of time, but truancy reoccurred in later months.
Karen T., a social person, recognized the school community
as a social organizati on,

Her truancy has subsided
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followin g the realizat ion that her enrollme nt at the high
school might be terminat ed.
Omar B.
In the case of Omar B., period absences in a particul ar
class occurred during the second quarter of the school year.
The first two behavior modifica tions deterred truancy for a
period of time, but truancy reoccurr ed prior to the end of
the first semester in relation to taking a test in a
particul ar class.

Omar B.'s truancy has not continue d.

Omar has now develope d a severe tardy problem.
Each student in this study displaye d symptoms of a
habitual truancy pattern.

Some of the students began their

truancy early in the school year and others develope d the
pattern during the second semester .

In all cases, the first

two behavior modifica tions did not dissuade the students
from their truancy patterns ,
In the percepti on of the student, what things have
occurred in his/her personal life to produce their
particul ar truancy situatio n?

Sid B,
In the case of Sid B., Sid's personal choice affected
his attendan ce.

This was not nearly as evident in any of
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the other student subjects.
cluster of meanings based on

This can be observed in the
In each case of
Sid B. 1 s data.

truancy 1 neither the school nor Sid 1 s peers directly
affected his decision to be truant.

This can be observed

in the units of relevant meaning in which Sid referred to
the "me" concept, his relationsh ip to his mother, and to his
concerns of making it though life.
Gabi P.
Gabi P.'s personal choice to cut class was supported by
other influences .

Although her defiance, through choice,

was not as strong as Sid B.'s choice, personal life affected
Gabi's truancy pattern.

It was Gabi's belief that a return

to her previous school would make her personal life and,
therefore, her school life more acceptable .
James T.
James T.'s personal choice to cut class was based upon
rebellion.

Although his rebellion was against school

imposed rules, this rebellion was against rules in general
and not specifical ly school rules.

As with Sid B.,

the

overwhelmi ng "me" concept was indicative of the element of
personal life and beliefs affecting the student's
attendance .
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Molly F.
Molly F.'s truancy pattern was directly related to
personal life as it relate to socializat ion.

This was

difficult to attribute to personal life choice.

It could be

more accurately attributed to school or peer-relat ed
pressures that influenced Molly's sociable nature.
Karen T.
Karen T.'s truancy pattern was directly related to her
personal life.

In Karen's evaluation , she felt she could

afford to miss her class(es) and her cutting of classes was
intentiona l,

There were no references to school or peers.

Omar B.
Omar B.'s truancy pattern was not directly related to a
personal choice but to other influences .

His solution to

the problem was directly related to his personal life.

His

analysis of the problem resulted in problem solving of the
truancy which was reflected in his desire to correct his
mistake.
Personal life influences were not the cause of all
subject's truancy pattern.
obvious.

In some cases the influence was

In other cases personal life influences were

secondary.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

107
In the perception of the student, what school-relate d
elements have occurred during this school year to produce
his/he~ particular truancy situation?
Sid B.
Sid asked "Where does it (school) get me?"

Instead of

seeing the long range goal, Sid asked, "what's in it for
He was not an outstanding scholar nor was an athlete.

me?"

He saw that recognition went to those who excelled.
did not excel.

Sid B.

As evidenced in the data, Sid lacked even

the basic skills of writing and spelling.

Although he spoke

highly of himself, he did not think highly of himself.

Sid

B's attitude toward school affected his attendance.

Gabi P.
Gabi P. was dissatisfied with school and this
dissatisfacti on related directly to the truancy.

Her

feeling about the school and the teachers can be seen in her
interview data.

She was unhappy that she was moved from her

previous school to her present school. She was critical of
her present school and felt that previous school had
superior teachers, subject matter, and teaching methods.
Gabi P.'s attitude toward school caused her truancy and
other school related problems.
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James T.
James T. would not be happy in school or out of school
and he would benefit from a less restrictive environment.
His preferred environment would be one without rules,

James

considered school just another set of rules he could defy.
He will most likely be exempted or drop out of school,
James T.'s attitude toward school rules caused his schoolrelated problems and truancy.
Molly F,
School was the environment that allowed Molly F. to
thrive.

School was a social place and Molly was sociable,

The interview data supported the finding that school
provided the social life but school, however, did not fit
into her schedule,

Molly F,'s attitude toward school

directly affected her attendance problem,
Karen T.
Karen T. was good at school,

She cut her classes

because she felt she could afford to miss a class.

Her

rebelliousness was not as severe as James T,'s, but was
apparent nonetheless,

Karen would most likely not be

exempted or drop out.

She has good skills and good self

esteem,

She responded positively to truancy discipline,

Karen T, 1 s truancy did not directly relate to school,
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Omar B.
School was directly related to Omar B.'s attendance
Omar was an average student but lacked self

problems,
confidence,

He cut a class because he felt he would not do

well on a test,

His interview data showed that he was a

thoughtful, analytical person,

Historical records show that

he has always needed praise and reassurance that he was
doing well in school,
School related influences did not affect all students
in the study,
obvious.

In some cases the school influences were

When school was an influence, it was a substantial

influence.
In the perception of the student, what peer pressures
have occurred during this school year to produce his/her
particular truancy situation?
Sid B,
Peers did not predominately affect Sid B,'s behavior,
Sid was self directed or at least he wanted people to think
he was self directed,

The "me" concept predominant in his

data is indicative of a male ego or peacock trait,
attitude was a strut to show off to others,
this when he stated that "no one cared",

This

Sid alluded to

In other words, he

is searching for evidence that others cared,
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Gabi P.
Peers did not directly affect Gabi P.'s behavior to cut
class.

Gabi had acquaintances at her new school but these

acquaintances did not exert pressure on her to cut class.
James T.
In the case of James T., peers were never mentioned in
the data.

James was a loner, a maverick.

It was felt that

he would defy even the unwritten rules of committment,
dedication, and loyalty to a friend.

James had

acquaintances that were somewhat similar in nature and
temperament.
Molly F.
Peer pressure directly influenced Molly F.'s truancy.
Molly cut class in response to peer pressure.
talk to a friend;
problem.

She needed to

she needed to think about a boyfriend

Molly was affected by peers and would cut class as

a result of peer pressure.
Karen T.
Peer pressure did have a direct relationship to Karen
T.'s truancy.
esteem.

As stated earlier, Karen has good self

She did not require support of her peers nor did

she respond to pressure by her friends.

Karen has friends
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at school but felt that she could make the decision on her
own.
Omar B.
Peer pressure did not directly affect Omar B.'s
truancy.

Omar responded to information from a friend

regarding subject matter of a test.

Although the peer did

not encourage or discourage Omar's decision to cut class,
Omar did, nevertheless, respond to the peer information.
Peer pressure or peer influences were not the major
influences on truancy for all subjects of the study.

As

evidenced in the data, peer pressure ranked third behind
personal life and school-related influences.

As with

school-related influences, when peer influence was the major
influence it was obvious and powerful.
In summary of the student cases, three of the six
students displayed truant symptoms directly related to
personal life influences.

Two of the six students displayed

truant symptoms directly related to school influences.

One

of the six students displayed truant symptoms directly
related to peer pressure or influence.

In the case of Omar

B, both school and peer presssures influenced his
attendance. Several of the students symptomatically combined
two pressures i.e., Omar B responded to peer and school
pressures and Gabi P. responded to personal life and school
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To reiterate, each student in this study

pressures.

displayed symptoms of a habitual truancy pattern.

Some of

the students began their truancy early in the school year
and others developed the pattern during the second semester.
In all cases, the first two behavior modifications did not
dissuade the students from their truancy patterns.
Personal life influences were not the cause of all
subjects' truancy patterns.
was obvious.

In some cases, the influence

In other cases personal life influences were

secondary,
School-relate d influences did not affect all students
in the study.
obvious.

In some cases the school influences were

When school was an influence, it was substantial.

Peer pressure or peer influences were not the major
influence on truancy for all subjects of the study.

As

evidenced in the data, of the three influences it ranked
third in this study compared to personal life and schoolrelated influences,

As with school related influences, when

this influence was the major influence, it was obvious and
powerful.
Discussion
As far as the researcher could determine, the only
study that could be considered phenomenolog ical was Barr and
Knowles (1986).

Barr and Knowles surveyed students who were

officially exempted and dropped from school.

These
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students, called leavers of the 1984-85 school year,
provided data by means of a questionnaire. They were not
interviewed nor did they provide data by means of written or
oral activities.

Despite the fact that some of the students

surveyed had been out of school for as long as three years,
the retrospective student data produced findings that
supported the researcher's hypothesis.
The six students studied stated that their truancy
situations were influenced by personal life situations,
school related problems, and peer pressure.

Five of the six

students in the researcher's study could be described as
having poor academic performance.

Their grade point

averages range from 0,67 to 2.0 despite the fact that their
basic skills scores ranged from 3-9.

The sixth student felt

confident in her academic performance.

Even though her

grade point average was low, Karen felt confident that she
could complete the work and pass the tests to successfully
pass her classes and raise her grade point average.
Although four of the students did not directly mention poor
academic performance, all of the students were truant from
classes in which they performed poorly.

Omar B. was the

only student who specifically stated that he was truant from
class because he was not prepared for the examination he was
about to take.
Other students stated repeatedly that they were bored.
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Bored with school, bored with classes, or just bored,

Poor

performance leads to boredom, lack of interest and dislike
for certain courses, which in turn leads to attendance and
discipline problems which leads back to poor performance.
Following are some student comments that relate to boredom
or lack of interest.
feeling really bored
I hate being bored
I didn't feel like going to class so I went to lunch
but to a person who has gone to the same classroom 5
days a week, 36 weeks a year, its justification (to
cut class),
they don't make learning fun
the classes are too, too, too boring
save us from boredom
couldn't care less
It was more important that I talk with my friend
School is just one of those things that just won't fit
your schedule.
That day it was best that I cut class
I was feeling a bit rebellious
school will be over soon
Boredom and lack of interest are a result of a low
self-image, an inability to perform well, a failure to see a
purpose or value in school, or lack of an adequate,
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meaningful challenge.

Low self-image is a result of a

downward spiral of unsuccessful experiences.

It begins with

Teachers and school officials

poor academic performance.

begin to consider these students "at risk" and mentally
label them as non-achievers,

Non-achievers state that

teachers would rather get rid of them than give them
attention and support.

Since the student is not able to

succeed and not able to comprehend what is being covered in
class, distractions, boredom, and lack of interest result.
The lack of interest is manifested in avoidance
characteristics,

In this study, avoidance was first

demonstrated in disruption and defiance and later in lack of
attendance and truancy.
The attitudes of the subjects in the study were
negative towards school.

Sid felt that no one cared.

Gabi

felt that this school was not as good as her previous
school,

James was angry at the world.

Molly felt that

school did not fit into her life's schedule.

These

attitudes are characteristic of their self-image.
Cumulative records of each student reflected a successful
academic record in elementary school.

As the upper grades

became more academically challenging to the subjects and
difficulty in certain classes began to surface,
disillusionment with school occurred.
As attitudes of disillusionment are complicated by
lowered teacher expectations, an increased number of
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unsuccessful experiences, and further poor performances the
subject's belief in himself declines.

This lowered self-

image allows for an increasing dissatisfacti on with school,
negative experiences with all aspects of school-relate d
activities, frustration, and discipline problems.

This

failure, inadequacy, and frustration creates a desire for
the students to rid themselves of these feelings and
pressures.
Student ability as measured by standardized test and
I.Q. does not predict a drop out.

Test scores for the six

Southern California High School students demonstrate ability
or capability yet their grades do not reflect their ability
level.

Most dropouts have the same ability levels as those

of high school graduates.

Basic skills test and

competencies which are directly related to proficiencies and
course examinations do predict dropouts.
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Teachers, counselors, and parents should be aware that
truancy is a symptom of a potential dropout.
the cause but it is an obvious warning signal.

It may not be
School

officials should be aware of a large number of symptoms.
Based on this study the researcher suggests that school
officials be aware of the following symptoms.
1.

A developing truancy or unexcused absence
pattern.

2.

A slowly decreasing grade point average.

3.

Notes or referrals from student oriented
teachers that the student is losing interest.

4.

Comments from students with ability that school
is boring.

5.

Lack of or decrease in school involvement.

6.

Student preoccupation with peer influence.

7.

Student preoccupation with eminent job, family,
or personal situation.

8.

Lack of parental involvement or support.

9,

Unexplicable anger, aggression or agitation.

School officials should include these intervention
techniques when counseling truant students.
1.

Review attendance printouts with student.
A visual image of how the truancy looks on paper
can impress the student with both the frequency
level and the pattern that is developing.
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2.

Actively listen to what the student is saying and
not saying.
A student who has educational potential but who
comments that a dynamic class and teacher is
boring is offering much more than a critique of
the class.

3.

Involve the parents in a group effort to raise
the child's self esteem.
After the first notifications to the parent that
truancies are occuring and grades are dropping,
suggest a group effort to communicate regularly
and in a positive, supportive manner.

4.

Begin group and peer counseling for students with
dropout symptoms.
Students who value peer influences can benefit
from listening to other truants or students-atrisk in a nonthreatenin g atmosphere.

Sometimes

the ability to communicate or share is enough of
an escape valve for students with preliminary
dropout symptoms,
5.

Examine alternative educational plans with
students.
Students might need a less constrictive
environment.

These alternatives might include

being exempted for the remainder of a semester,
being dropped from a class, or creation of a four

f
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period day.

More drastic measures might include

enrollment in a high school diploma program,
taking the high school equivalency examination,
enrollment in a Regional Opportunity Program
coupled with three classes in a comprehensive
program, exemption for the school year, enrollment
in a work-study program, or transfer to a new
school.

Each of these alternatives provides the

student with varying degrees of breathing room
away from a confining situation.
Because school related elements are prevalent in
dropout description and prediction it becomes the school's
challenge to construct an integrated, dropout prevention
program to reduce dropout rates.

However, the challenge is

not just to construct but to also implement a competency
based, individualized, intensive program for instruction,
personal counseling for high level "at risk'' students,
vocational and work experience programs, to be taught by
caring teachers who respect the individuality of student
learning styles.

This type

oi

student oriented school

program should first work to improve student self-image to
help create positive and repeatedly-successf ul experiences
to reverse the downward spiral.
In this study the same information is reflected in the
interviews of currently enrolled students.

It appears that
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the attendance pattern of a truant can help identify a
potential dropout.

This information in itself is valuable

in the identificatio n and early intervention of potential
dropouts.
As the researcher and panel of judges reviewed the
student data concerning early intervention, the following
student comments were examined.
get a good job
Why should someone care?
kind of guy that doesn't like to be told what to do
the independent type
I'm not sure I am going to make it in life
I know what is going on
Teachers don't make learning fun
Teachers act like students act, if you come you come,
if you don't, you don't
Other people telling me how to run my life
Haven't you ever made a mistake
I had all these things on my mind
Feelings should be considered
It should be a joint effort
They ought to find out the reason and fix it
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CONCLUSIONS AND RECOMMENDATIONS
These statements seem to demand a caring staff, a job
or future oriented curriculum, an independent
teaching/learning style, and a joint planning of curriculum
and learning and studying procedures.

As a direct result

educators should look at what students perceive as the
answer to an attendance problem.

Schools should not only

look at the truancy problem but rather examine the
relationship of schools and students.
Early intervention can deter truancy and possible
dropouts.

The data from this phenomenological study has

suggested that this early intervention needs to address the
elements of personal life, school related problems, and peer
pressures.

The study suggested that counselors and

professionals should be aware of students who display
attendance problems and that these students are potential
dropouts.
The research predicts that truant behavior, if not
corrected, will lead to dropping out due to school-related
problems and the perception that school is boring, personal
problems and the lack of a life goal, peer pressures, lack
of positive support, poor academic performance, and low self
esteem.
Future research might expand the study on one site,
expand the study to two sites, or expand the study to a
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cross-cultural orientation.

Using one school site, a larger

number of subjects might be selected.

Although the data

gathering method produced a large amount of data, additional
interviews, interview time, and written and oral assignments
might elicit more in-depth student data.

Group discussions

would allow for student interaction and the building of peer
group association for support.
If this further study is triangulated by the larger
sample size on one school site, additional school sites
might be used to incorporate a variety of populations.

In

this type of study a researcher would need two site liaisons
to organize the subject and judge selection, facility
logistics and time management.
Additional research might longitudinally follow
currently enrolled students with attendance and truancy
symptoms through their dropout phase, and alternative
educational planning and employment.
For example, the researcher might follow any or all of
the six subjects of the study through their remaining years
at Southern California High School, through their dropout
stages, into any alternative educational situation, and into
an employment phase one to two years following their dropout
status.

In the case of the six subjects of the study, their

residence pattern has been constant and follow up to this
degree might be possible.

f
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Statistics of the High School and Beyond Longitudinal
Study (HSB) has provided many researchers with an in depth
analysis of student of different cultures to determine who
drops out of school.

Although thousands of students were

involved in the HSB study, following are some aspects of
cross cultural analysis that has not been studied.
1.

A phenomenological study of one culture i.e.,
Hispanic, black, Asian or white students on
one school site.
Although the HSB study provides a great deal
of information, it is still quantitative in
nature and does not interpret the responses
of students in a qualitative manner.

Statistics,

such as the number of students involved in the
study, means of ages, average grade point
averages, and standardized regression charts of
behavior in a grade level, cannot provide
researchers with data that illicits information
as that gathered in this study.
2.

A phenomenological study of integration students
at one site.
This study could use integration students or
those students bussed across the city for
integration purposes for subjects.

3.

A phenomenological study of one culture on
several sites.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

124
This study could use urban and suburban schools
for the study.

It could isolate inner city

students to determine if certain influences
affect inner city students that may not affect
suburban students,
4.

A phenomenological study of students in an
"at-risk" status.
This study could use students who have been
determined academically "at risk" as defined by
the Coastal Unified School District.

An "at risk"

status is calculated at the end of the third
semester.

When a student is "at risk" a parent,

student, counselor conference is required and a
plan for the next school year is agreed upon by
three people involved in the conference.
5.

A phenomenological study of students from
dysfunctional families.
This study could use students of one parent
families, families that exhibit symptoms of
abuse, families that are highly mobile, families
that have problems with drugs or alcohol, families
that are unemployed, families that are welfare
recipients, and/or those that have other
dysfunctional arrangements,

6.

A phenomenological study of students of high
ability.
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This study could use students with high I.Q.'s
and whose scores range from 8 - 9 on the
California Test of Basic Skills.

As stated

earlier in this dissertation in the case of
Karen T., truancy and potential drops can occur
in the subgroup of highly-gifted students who
are not being challenged.
7,

A phenomenological study of students in different
parts of the state.
These students could be members of any of the
above cultural or academic subgroups.

The study

could take into consideration industrial,
commercial, agricultural, impoverished, and
affluent counties of the state.
Many of these studies can be conducted at one site,
At a later time, several sites could be used for a broader
study,

It is suggested that a site coordinator be used by

the researcher to organize student processing, select
interview places, handle field notes, tapes, transcriptions,
written and oral data.

It is suggested that two panels of

independent judges be used.

The panel of judges for this

study could have interpreted four or five more subjects but
could not have satisfactorily interpreted more than that
number.

If the number of subjects is increased to include
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subjects from several sites, the researcher should be
prepared to hire a professional transcriber of field notes.
Further study in the area of truancy as a predictor of
dropouts should continue.

The numbers have been gathered.

The statistics have been interpreted.

But further study

should be conducted in a phenomenological method for
continued definition of truancy.
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STUDENT ACTION CARD
grade

Name

phone w:
h:

Parent/Guardian Name
Truancy letter 4; 1
Date

A/C

C

VP

date
DC

date

1F2

Parent/Guardian

Counselor

Action Taken

-

Code: A/C= attendance coordinator,
DC=district counselor

C=couns~lor, VP=vice principal,

f
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SAN DIEGO CITY SCHOOLS
POINT LOMA HIGH SCHOOL
ALTERNATIVE DAY PROGRAM (A'l>P)
OPPORTUNITY CENTER
Student Name

I.

II.

III.

IV.

V.

VI.

I waa

--- --- --- --- --- -

1ent

here becau••

Right now I am feeling

Grade __

Date_ _ _ _ _ _ __

-.

-------------------------------

--- --- --- --- --- --- --- --- --- --

I think things would have been differe nt if I

--- --- --- --- --- --- -

What does it feel like to be a truant; to be labeled a truant

--- --- --- --

I want people to know these things about me _ _ _ _ _ _ _ _ _ _ _ _ _ _
_ _ _ _ __

In regard to my own s~lf-es teem feeling s, I
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San Diego City· Schools· .
POINT LOMA HIGH SCHOOL

ALTERNATIVE DAY PROGRAM (ADP)
Rul•• and

1.

-.

ln■truction■:

Silence will be uintained.

2. Deak• will r ...1n clean.
3.

No.food/drink■

4.

No personal grooming will be allowed (this includes doing nails or combing
hair).

will be allowed.

S. Student, will remain awake and working on school realted assignments .
6.

Students will remain'1eate d unlaas·11ven permission to do otherwise.

7.

Ta communicate with the supervisor, 1;lently raise your hand and wait to
be recognized.

8.

Restroom or locker paa1es will be with escort only.

9.

Stretch break• and lunch break ■ will be taken 1eparately from the 1chool
achedule and will occur with supervision .

10,

Students will ~ring a sack lunch or bring money to purchase lunch, (with
restrictions } unless they prefer not to eat •.

I have read the above rules and understand them. I have asked questions about
any that are not perfectly clear. I will abide by the rules and realize that
failure to do so will result in immediate expulsion from the OPPORTUNITY CENTER,

Signature

Date

CJC:nc
9/8S
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STUDENT RESPONSE PACKET
CUT CLASS

NAME
DATE
GRADE

HOMEROOM

INTRODUCTION
These pages are designed to help you apply some. of the
informatio n in the learning packet to your own discipline
situation. The purpose of the response form is to check
your understand ing of why you cut class, the consequen ces of
your actions, how you react to being punished, and how
further problems of a similar nature can be avoided through
goal setting.

QUESTIONS
Answer each in the space provided. If more room is needed
you may use the back of the page. Make certain your answers
are in complete sentences. Proper grammar and correct
spelling are expected. When you finish turn in the packet
to the detention superviso r and return to your desk to await
dismissal.
1. What class or classes did you cut?

2. What was supposed to have happened in each class you cut?

3. What do you think your current grade is in the class or
classes you cut?
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4. List each of your classes (do not include lunch) and
estimate your current grade in each:
Class

Teacher

Grade

1
2
3
4
5

s
7

5. When was the last time you cut a class?
What class?
What teacher'?

6.

Why did you cut class this time (be specific)?

7.
Is your reason in number six above similar to any of the
three listed in the introduction of the learning packet?

A. If yes, then which one?
B. Write a brief essay ( at least 100 words) justif.ying
why you cut this class. Explain the circumstances
that made you do it.
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C. Write a brief essay (at least 100 words) explaining
This should
why you should not have cut the class.
be an argument against the justifications you had in
·
7B above.

8. If the local newspaper published a list of students who
have received a detention and what they did to get that
detention it might help employers and other community
members to better know the students.

A. Do you think this would be a good idea?

Why or why

not?

B. Do you think fewer students would cut classes if
their names were published in the paper'?
not?

Why or Why
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9. By cutting a class and getting a detention you are
telling others something about yourself.· List below three
things that others (students and/or teachers) might think
about most students who cut classes:
1.

2.

10. Write a paragraph summarizing what you feel is your
current academic reputation with most of your teachers?
(use the back of this page)

11. A. How you wot:1ld like this reputation chang~d?

B. List three things you could do to change it:
1.

2.
3.
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